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CH..A.PTER I 
INTRODUCTION 
Based upon the records of the years, it can be predicted 
safely, that only twenty per cent of the pupils that graduate 
from high school continue their formal education . That means 
that eighty per cent will termina te their education upon 
graduation from hi gh school. Consequently, the hi gh school 
must furnish its students . with a p ractical, fm1.ctional educa-
tion. Since nin ety per cent of our conll11m1.ication is oral, it 
s eems safe to say that speech should be an integral part of 
t he curr iculum. 
It is known that some of the schools of Massachusetts 
r ecognize this fact and educate the student to express himself 
oPally. It is known to some extent hoVJ much training is bein 
given in speech but it is not known what is being offered in 
curricu lar speech at the p resent time in the high schools of 
EastePn I'1assachusetts. It is not known wh at kind of training 
is being g iven. Courses of study are not avai lable for the 
different speech courses. 
Statement of the problem.-- It was the purpose of this 
study to secure informa tion on the extent and status of 
speech in cePtain public schools in Eastern Massachusetts. 
-1-
ArQong the schools investigated were the secondary schools 
located in the following communi ties: 1-'Jeston, Brookline, 
Newton, Winchester, Arlington, Lynn, Marblehead, Salem, 
Beverly, Swampscott, Waterto~r, and Hingham. The investi-
gation sought to determine the amount of' speech, the kinds 
of' speech in the curriculum, the objectives of' the courses, 
and the different methods ru1d procedures used by the teachers 
in teaching the speech courses. 
I mportance of the study.-- The biennial surveys of' the 
:Hassachusetts Department of' Education were investigated, but 
it was quite apparent that they could not furnish a true 
picture of speech training other than the name and enrollment 
!I 
in s pecial classes in s peech. 
Inquiries were made by the investigator of' the meeting o 
t he Massachusetts Speech Federation which was held at the 
Hotel Kenmore in October, 1950. The committee on Curriculum 
for the Secondary Schools met in the Boston Room. The member 
of t he committee asked members of the Federation to give sug-
gestions concerning the material they felt should be included 
in the sections of' the report. The discussion that followed 
brought forth a number of' ideas f or the consideration of' the 
committee. 
1/ 11High School Survey, Report on the Organization and Admin-
istra tion," The Commonwealth of' Hassachusetts, Dept. of 
Education, as of January 1, 1951. 
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It becfu~e evident at the beginning that the group was primari 
ly interested in curricular speech activities. 
The following is a list of questions \-rhich the members o " 
the Federation felt should be answered and this information 
should be included in such a report. 
1. WlLat is offered in curricular speech at the present 
time in our high schools? 
2. wno teaches these courses? (Full-time speech teach-
ers, part-time speech teachers, or English teachers). 
J. ~lliat courses of study outlines are available for the 
different speech courses? 
4. Could a list of textbooks and other materials useful 
in teaching speech be compiled? 
5. Could a report be made on the practice.s in · our 
colle ges in re gard to accepting speech courses for college 
entrance credit? 
It was felt that the answers to these questions would be 
helpful in setting up a P,rogram of curricular speech in a 
secondary school. It is significant that this organization 
recognizes the need for more exact information about what is 
being done already in curricular speech in the local high 
schools. 
Scope and limitations of the stud1.-- The study is an 
analysis of the speech courses in the secondary schools of 
Eastern Massachusetts. These selected schools are located in 
3 
the follo~:Jing communities: \1Teston, Brookline, Ne1r1ton, 
Winchester, Arlington, Lynn, Marblehead, Salem, Beverly, 
Swmnpscott, \·Jatertown, and Hingham. 
Limitations were of necessity imposed upon this study. 
They were classified under the follo~,J"ing headings. 
1. Selectivity of the schools. The selection of the 
schools was limited to those schools known to have some form 
of speech listed in the school curriculu~. 
2. Subjectivity of the analysis: There is little ques-
tion that there is subjectivity present in an analysis which 
is the result of a personal interview. 
3. Limitation as to course: It was decided further to 
limit the study to the analysis of only the basic or funda-
mental course in speech at any school if that school offered 
other courses or, to the analysis of the r elated course in 
speech if a school offered such but not a basic course in 
speech. 
The data reported here was acquired during the spring 
of 1951. Some of the towns may have made revisions in their 
programs since then. 
It was felt that the above limitations would not 
detract from the basic value to be gained from a study of 
this n a ture. 
Recapitulation:-- In the field of oral connnunication, 
4 
it was felt that there was a definite need for analyzing 
the speech courses in the schools of Eastern Massachusetts . 
This study attempted to fulfill that need. 
5 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
1. Philosophy of Speech Education 
Based upon the records of previous years, it can be 
safely predicted that only twenty per cent of the pupils 
that graduate from high school will continue their formal 
education. That means that eighty per cent of the high 
school students must g o about the business of earning a 
living linmediately upon their graduation from high school. 
y' 
F or them high school is a terminal institution. Consequent-
ly, the high school must furnish all American youth with a 
practical education, one which is as functional as possible. 
A definite philosophy for teaching any one division or 
department of knowledge must necessarily harmonize with a 
of education as a whole. The Committee on Educa-
Y 
ional Policies of the National Education Association indi-
ate the scop e of this kind of secondary education: 
(1) Self-realization-the personal development of the student 
General Education in a Free Society, Report of the 
Harvard Con~ittee, Harvard University Press, Cambridge, 
Hass.,l945, page 7. 
"The Purposes of Education in American Democracy", The 
National Education Association, 1938, 157 pages • . 
6 
to make the be s t use of his abilities; (2) Happy social 
relationships-the ability of the individual to get along 
with people in our society, to adjust to and co-operate with 
others; (3) Economic efficiency-adequate vocational train-
ing , to be able to earn a living ; ( Lj_ ) Good citizenship-
provision .for willing and complete acceptance o.f civic 
resp onsibilities. 
The .fundamental premise on which a definite philosophy 
y' 
of speech is b ased is the fact that speech is a useful art. 
The de gree of usefulness depends upon wheth~r the speech o.f 
the individual is free from defects, the extent to which the 
i ndividual uses speech as a mediLun for social adaptation and 
wheth er his voice and articul a tion meet prevailing local 
standards. 
"A concep t of speech education which denies 
its utilitarian purpose is bound to result in 
unsound philosophy and in teaching procedures 
vrhich at best would be too narrow in scope and 
at worst mi ght be really harmful." 
In determining our philosophy of speech education, it 
i s .felt that speech can contribute to the .fulfillment of the 
purposes of education a s a whole by (1) helping the child 
make the best use of his abilities whether he is gifted or 
defe ctive; (2) by helping the child to adjust to and 
co-ope r ate with others; (3) helping the child to earn his 
1/ Ollie L. Bachus, Speech in Education, Longmans Green 
and Co., New York, 1943. 
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living ; and (4) helping the child fulfill his rights and 
duties as a citizen. 
Speech is oral communication. There are four powerful 
instrmnents of conmmnication-the telephone, the radio, 
television, and the talking picture. These four instruments 
educate myriads of people in a fashion that is far removed 
from the old ideas of formal education. This assertion is 
ll 
reasserted by Robinson and Brigance: 
"The telephone, radio, and talking picture 
now carry the human voice around the world 
and have become the most powerful instru-
ments in existance for the stimulation of 
thought and mass education. Consequently, 
educators ought to face the fact frankly 
that these three inventions suddenly loosed 
on the world are g oing to compel a I'e-
appraisal of some of the older methods of 
fopmal education that were based on the pri-
macy of the printed page. These instruments 
of modern science which have b rought drama, 
good and poor, to the rural crossroads of 
.America exert a profound influence on the 
op e r ation of democratic g overnment. They 
profoundly influence the choice of democrat-
ic Pulers. They ai'e instrmnents that lead-
ers, near-le aders and would-be leaders use 
constantly in their conquest for pi'ofit and 
power. 
We do not mean to imp ly that. these inventions 
for distant projection of the huraan voice 
have c r eated an entii'ely new force in the 
Robinson, Karl F'. and W. Norwood Briga.Tlce, 11 The Program of 
Basic Skills in Speaking , 11 The Bulletin of the National 
Association of Se conda ry School PrinciDals, Vol. 29, 
No. 133 (Nov. 19L~) pp . 9 -le. 
8 
world. They have not. They have rather 
extended and intensified the use of the 
oldest tool possessed by man; namely, 
human speech, a tool by which man develops 
civilization, transacts business, and de-
fies his maker. As modern life has grown 
more complex, the uses of this tool have 
become more important and complex, quite 
apart from the impact of the telephone, 
radio, or talking picture.n 
No matter what activity the high school graduate enters 
upon, all of them are enga ged in the business of selling 
something-their ideas, their services, their goods. Selling 
involves specialized techniques of speech. Their need for 
skill in speech is fundamental and immediate. 
Speech training is necessary for each student if he is 
to accomplish each and/or any of the four general aims of 
education. It is vital to personal development; it is vital 
for the exchanging of ideas; it is vital for making social 
adjustments necessary in huraan relationships. It is of ut-
most importance in meeting vocational needs. Speech permits 
each citizen to solve the problems in conferences and dis-
cussions; it is the medimn through which men present ideas 
and issues of importance . to the electorate. A similar state-
1/ 
ment is made by Weaver, Eye, and Borches: 
y Weaver, Andrew, Glen G. Eye, and Gladys Borches, 11\.<Jhat 
Speech Can Contribute to High School Education," 
Bulletin of the National Association of Secondary School 
Principals, Vol. 29, No. 133, (Nov. 1945), pages 9-lB. 
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"A proper speech pro gram in high school 
is designed to make all boys and girls 
more effective when they talk. Its 
primary purpose therefore, is not to turn 
out actors and actresses, platform lead-
ers, or public speakers; it is rather to 
help high school students to participate 
in business and social conversation, to 
present skillfully their qualifications 
when applying for jobs, to speak effect-
ively in buying and selling , to develop 
skill in reading for information and 
pleasure of themselves and others, and to 
discuss intelligently vital community 
issues." 
It is therefore the responsibility of the secondary 
school to provide training in the basic elements of speech, 
so that all needs, abilities, interests, and aptitudes of 
all students are met in a proficient manner. It is the right 
of all youth to have speech training as an integral part of 
his free public education. Citizens living in a free, 
democratic state must be competent in speech. 
A speech program, then, in a secondar y school should 
serve all the students. It should f oster correction and im-
provement of speech. It should train persons in the more 
specialized activities which are individually valuable to 
them. 
2. Spe ech Course of Study 
In reviewing the related literature in the field of 
speech courses of study, very little in the way of specific 
10 
material Has foynd. Evidently very little has been done or 
written on the subject that pertains directly and exclusively 
to the secondary schools. 
The most significant publication Hhich emphasizes need 
for speech education and suggest the most effective methods 
for use in the secondary schools is that of the 1945 
Bulletin of the National Association of the Secondary School 
Principal (Volmne 29, Number 133, Washington, D. C., Novem-
ber 1945, 206 pages); this booklet entitled "The Role of 
Speech in the Secondary School, 11 1-ras prepared by the 
National Association Teachers of Speech and contains the most 
authoritative opinions and research data in the field of 
secondary school speech. 
1) andy 
Two of these opinions follow. The first is con-
tained in an article by Franklin Knower. The author gives 
some of the faults in basic communicative skills and further 
states that such skills are vital to the education of the 
pupils. 
Franklin H. Knower, "The Implication for Secondary Schools 
of the State University of Iowa Program in Communicative 
Skills", Bulletin of the National Association of Secondary 
School Princinals, November 1945, page 133. 
11 Principles for the Speech Progress in the Small High 
School 11 , by Dale \IJelsh, The Bulletin of the National 
Association of Secondary School Principals, November, 
1945. 
11 
nEntering students are woefully weak in 
the mechanics or writing and speaking ••• 
They speak with mumbled articulation, 
rlat and monotonous voices, and tense or 
sloppy responses. They have difficulty 
in finding , evaluating , and organizing 
ideas. They show little ~L~derstanding of 
the methods of appropriate adjustment to 
various speech situations. The techniques 
of purposeful and skillful reading are 
foreign to their world. These are but a 
few of their faults in basic communicative 
skills. Such skills are vital to their 
education." 
The second opinion is expressed by Dale Welsh concerning 
the speech p rogrrua in the small hi gh school. 
11 The spe ech curriculums of the small high 
schools throughout our country include 
quite a variety or types; from no pro gram 
vJhatsoever to programs with many types of 
educational activities. Some of the 
approaches to speech education made in 
these programs include study of evaluative 
h~unan relations, speech as a skill and 
technique, speech as a coramunicative tool, 
and speech as a means of personality 
development." 
3. Role of Speech in S~condary Schools 
The third ma jor section of the related literature re-
valves about the subject of sp e ech education in the secondary 
11 
schools. Kra.mer· sums it up as follows: 
"It is generally accepted that the main 
purpose of public education is to enable 
the students to do better those ~-rorthwhile 
1/ J. Hovvard Kramer, "Speech Education in the Secondary 
School 11 , National Association of Secondary School Princi-
pal's Bulletin, May 1944, page 59. 
12 
thing s they are doing anyway." 
"The results of a study made by the 
Superintendent of Schools, Spearfish, 
South Dakota, shm·Ted that students took 
part most frequently in several t~oes of 
conversational speech activities, asking 
for things, making requests, informal ar-
gumentation, giving prayers, using the 
telephone, telling about experiences, 
and explaining things. 
"The four major conclusions arrived a t as 
a result of this study are: 
l. The program of speech education in 
the secondary schools for all students 
should include and emphasize 'those activities 
in which students take part frequently. 
Courses in debate, declarnation, and dramatics 
should be for those who can profit by such 
instructions and cannot by themselves be 
considered an adequate speech program. 
2. The activities included in a speech 
education prog ram should be distributed over 
the six years of the school progrma on the 
basis of frequency of participation until a 
more accurate method of grade placement is 
established. 
3. Provision for speech education should 
not be re garded as the responsibility of the 
English and Speech teachers only. Speech 
education should be g iven where and when it 
is needed and can be presented. 4. A greater variety of methods and 
materials should be used in a speech educa-
tion program in order better to accomplish 
the job v1hich needs to be done . 11 
4. Curriculum Planning in Speech 
The fourth s e ction of rel a ted research is conc e rned with 
curriculum planning in speech. In the two follovdng excerpts 
1/ 
f rom articles by the smae author, Karl F . Robinson,- the 
1/ Karl F. Robinson, " Getting Started in the High School 
Fundamentals Class", Quarterly Journal of Speech, Volume 
XXl, 1944, page 343. 
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author g ives some definite aids in getting the speech funda-
mentals course in spee c h underway. 
"The steps are set d own in o r'der b e loVJ VJi t h the hope 
that they may prove he l pful to others: 
I. Determine the philosophy of s pee c h education, 
stating it in terms of broad objectives. The question 
to be here decide d is what one believes to be broad 
objectives of education and what place speech has in 
t he objectives of education. One' s philosophy has ' 
to be stated in terms of them. 
II. Determine the specific course objectives. These 
vlill be refinements of the broad objectives and in 
many case s will be the result of an analysis of them. 
I II. Choose the speech experience s and a ctivities 
which will accomplish the objectives. 
A. Cover all possibilities: conversation, de-
bate, dramatics, oral r .eading, occasional 
speeches, etc. 
B. Select those which fit the local situa tion: 
l. The training and preparation of the 
teacher, including particular abilities 
and weaknesse s. 
2. The students to be enrolled in t h e 
class ••• 
3. Facilities in the school for speech 
work . 
~-· Attitude of the administrator ••• 
5. Attitude of other depart ments to1v-ards 
speech ••• 
6 . At titude of the comraunity toward speech •. 
7. Extra-class · ac tivities and contests ••• 
8 . The textbook to be used (if one is used) •• 
9 . The cour se or courses to be offered. 
IV. Organize the activities according to units having 
specific objectives f or each. 
V. De cide the assignment materials, methods and 
procedures fo r each unit. This will include the theory 
and s peaking assignments that are to be given, the 
sources or books to be used, and the way in which each 
i s to b e taught; part icularly must t he te a che r antici-
pate the need for any s pecial equ ipment. 
VI. Determine the teaching order, or arrangernents of 
the units. 
VII. Provide f or evaluation of the cour ses of study 
and the work taught. 
A. Recording s, tests, rat ing s cales. 
B. Descriptive evalua tion s by teacher and 
students. 
"11he first days in a fundamentals course o:ffer both 
opportuni t ies and responsibilities to the teacher. The 
following suggestions represent sound practice in 
getting started: 
1. Get acquainted with the students. 
The teacher on the first day of class can easily 
s e c ure u seful items on personal information by having 
t h e students fill out a 3 x 5 card ••• This simple inven-
tory can b e of considerable help to the teacher in plan-
ning , in conferen cffiwith the students, in motivating 
t h em, and a ppealing to t h eir inte.r ests. 
2. Explain the purpos es of the course and set the 
general goals. 
The t eacher should also indicate clearly that the 
work will be adjusted to meet i n dividual needs and 
abilities of the students, and that in terms of these 
inwediate g oals will b e set u p for each of them. 
J. Establish~ classroom atmosphere that aids the k ind 
of learning necessary to growth in using speech funda-
mentals. 
Such an atmosphere is one that reduces the tensions 
of the students illLUsed to spe a k ing before an audience, 
and encourages their desire to participate. 
L~ . Select b e g iruLing assignments wisely. 
At best they should fulfill three essential pur p oses: 
a. Provide an opportunity for the instructor to 
analyse and diagnose the spe ech n eeds and abilities 
of the students vd th respect fo the fundamentals t o 
be taught. 
b. Give students an initial experience in speaking 
and reading before an audience so that they can have 
a reasonable assurance of success. 
c. Serve as a basis for sub se quent s peech perform-
ances. 
"The various type s of b e g iruLing assignments that . 
follow h a ve been observed in use over a period of years. 
1. A short assi gnment. 
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z. Conversation. 
3. Interviewing . 4. Group discussion. 
5. Reading a loud. 
a. Selections of the pupil's own choice. 
b . Selections chosen or prepared f or reading hy 
the teacher. 
6 . Memorization of a portion of a speech or 
literary selection. 
7. Choric speak ing . 
8 . Introductions. 
9 . Pantomine. 
10. Voice and articulation test. 
ll. Voice recordings. 
12. An original speech on a hobby, interest, or 
recent personal experience. 
11All of the se assignments can b e used to start a 
course in fundamentals. In my experience, hoHev er , the 
reading aloud and the origina l speech, together in that 
order, h a v e been the most satisfactory opening p rojects. 
These can be easily supplemented by a voice and articu-
lation ~test and by a recording, and from them, the 
teacher can g o to the informal speaking , interpretation 
reading , voice Hork (to a con sideration of adjus t ment) 
or Hi thout abruptness to almost any of the fundamentals. 
· Later a ssignments can b e individualized in terms of f ind 
ing s during t hese firs t tHo p latform performances and 
units can be built to fit the group tendencies. In this 
way, the teacher can insure the greatest opportunity for 
the grov1th of individual students. 11 
5. Related Thesis in the Field 
In revi ewing the literature of a simil a r nature carried 
on in other states six references s p ecific to speech training 
in Hassachusetts v-re r e f ound. The first Has a comparis on of 
curricu l un1 of fe rings in speech of hi gh schools in nine states 
and showed Nassachusetts at the bottom of the l ist. 9.5% of 
the hi gh schools in this state conta ined "curricular offer-
ing s 11 in speec h v.rhile t he next nearest sta te Has Tvlinne sota 
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with 31% and the remaining states ranged up to lOO~b . ll 
A second reference to Massachusetts was found in a 
study of existing state and f ederal le g islation Hhich pro-
vides for the training of speech defectives. Hassachusetts 
Has shown to have aid of ~200.00 from the state for any pub -
Y 
lie school having a speech correction program. 
The last three theses to be reported on wePe vJ"ritten by 
gpaduates of Boston University . The first of these to be 
3/ 
considered was vJritten by Paul Quimby, Jr., "A Survey of 
Speech Education in the Secondary Schools of Massachusetts." 
The purpose of the Quimby thesis was to secure informa-
tion on the extent and nature of speech education . in the 
public and private schools of Massachusetts . The investiga-
tion sought to dete:rraine the amount and kinds of speech 
activities both in the curriculu~ and out of it as extra-
curricular activities . In addition, the training of teachers 
of speech v-ras investigated, and teachers and administrators 
Here sounded out to determine the attit ude toward speech 
training in the schools. This information was contained by 
Phyllis A. 'l'rione, 11A Survey of the Spee ch Education in 
the Smal l High Schools of viJi sconsin ~rith Implications f or 
Prospective Teachers of Speech", Unpublished Master of 
Arts Thesis, University of 11\Tisconsin, 1941. 
Reviev·r of Educational Research, June 1944, Volume XIV , 
No. 3, page 2L!-4· 
C. Paul Quimby,"A .Survey of Speech Education in the Sec-
ondary Schools of Massachusetts" , Haster of Educat ion 
The sis, Boston University School of Education, 1942. 
17 
I 
a questionnaire survey. There irJere two major findings: 
1. Most schools in Massachusetts recognize the desirability 
of speech training . 2. F eirJ schools are putting as much em-
phasis on it as they believe is desirable or as educational 
authorities f e el they should. 
The second thesis v-ras 11A Planned Pr og ram for Speech Ed-
Y 
ucation in a Secondary School" by Thomas A . Morse. There 
vJere five salient fe a tui'e s to this the sis. 1. The pre sent a-
tion of the problen~facing one who is trying to establish a 
speech p rogr am. 2. The preliminary p lanning and development 
of the speech p rog ram. 3. The overall prog ram. 4. A de-
taile d ou tline of the courses of fered. 5. Recommendations 
f or future expansion. A more detai led analysis of this pro-
gram will be found .in chapter four under Winchester High 
School. 
IJ.'he third thesis to be revie1r.Jed was vJritten by Marion r-1. y 
Camp b ell. The t itle is "A Survey of Services f or the Speech 
and Hearing Handicapped in New En gl and". The data pr ocured 
f or this thesis were the results of 3870 questioru1aires 
mailed to schools and hosp ita ls throughout New England. This 
mailing list was derived from directories of the state 
2/ 
Thomas A. lll[orse, "A Planned Program for Speech Education 
in a Secondary School", Unpublished JVIaster of Science 
Thesis, Boston University School of Public Relations, 1950. 
Marion H. Campb ell, et al, "Survey of Services for the 
Sp eech and Hearing Handicapped in Nevr En gland", IJ.'hesis, 
Boston University School of Education, 1950. 
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departments of education; Patterson's Educational Directory 
for• 191+9; The Hospital Directory of the American :r-'Iedical 
Association; and the personal knotvledge of the members of the 
contmittee engaged in procuring the data. The results of the 
s urvey showed that services for speech and hearing handi -
capped in New En gland are not e x tensive. Speech services 
outnmnber hearing services. The speech and Hearing pro grams 
were unable to g ive aid to all those diagnosed as handicapped 
The actual number of individuals receiving remedial services 
tvas estimated, in the results, as only 2% of those individual . 
with speech and hearing handicaps in New En gland. 
The section of the thesis dealing with teacher training 
revealed. inadequacies. Only one quarter of the teachers re-
p orting are members of t he American . Speech and He aring 
Association. 
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CHAPTER III 
PROCEDURES 
1. Development of Questionnaire 
In order to present a better picture of the status of 
speech educatiOn in selected schools of Eastern Massachusett 
it ~vas decided first, t -o investigate the literature fo~ simi 
lar studies; second, to formulate a questionnaire to be sub-
mitted to the speech teache.rs of the schools selected; and 
third, to compile the results of the questionnaire in a mean 
ingful me thod. 
The results of the first objective wiil be found in the 
prece·d:Lrtg: chapter entitled "Review of Related Research. 11 It 
might be well to c ormnent here that literature concerning 
speech in l1assachusetts is very sparse. The three main 
sources of this literature were confined to theses v~itten b 
graduates of Boston University. These three theses are sunl-
marized in the previous chapter. 
Source of items~-- In order to procure the desired in-
formation about the status of speech education in selected 
schools of Eastern Nassachusetts, it was decided to formulate 
a questionnaire. This questionnaire was compiled from three 
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sources: a checklist compiled by Bernice E. 
Leary; a list of questions for a survey of the local program 
in En glish by Roy 0. Billet; and a list of topics suggested 
by Karl F . Robinson. 
Selection of items.-- In choosing the items for the 
que stionnaire, the criteria for using the item was based on 
whether i t \vould g ive an anm.ver to either of the two foll01.v-
ing questions- "vJhat is now taught?" and "How is this mater-
ial taught?" The answers to these questions should come out 
of a di scovery of the basic aims of the course, its ultimate 
objectives, together 1-vi th all the i t eras of detail of fering s 
in everyday classroom teaching. An analysis of teaching 
m.ethods, the present status of curriculum speech aims, con-
tent and classroom activities should g ive an anS1.ver to the 
que stion of h01.v this material is taught. It is not the 
purpose of this t he sis to carry this analysis to the level of 
minu test detail. The actual things taught will be included 
1..mder unit titles i n chapters IV and V. 
The que stionnaire contains items under the following 
gene ral cl a ssifications: 1. Construction of the course; 
]./ 
Bernice E . Leary, "A Survey of Course s of Study and Othe r 
Curriculum l1aterials Published Since 1934." Bulletin, No. 
31, Wa shing ton, D. C., United States Office of ~ducation, 
1937. 
Roy 0. Billet, Fundrunentals of Secondary Sch ool Teaching , 
Hough ton Iviiff lin Company, Boston, Mass., 1940, pages 213-
215. 
Karl F . Robinson, Teaching Speech in the Secondary School, 
Longmans, Gre en and Comp any, New York, 1951, pages 75-103. 
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2. General and specific objectives of the course; 3. Organ-
ization of the COl.Jrse; 4. ~-1aterials used in the course; 
5. Activities of the cour se; 6 . Hethods and procedures used 
in the course; 7. Hea sure:tn9nt and evaluation in the course; 
and 8 . The principa l topics of the course. 
2. Administrative Procedure 
Personal Interview.-- The questionnaire will be found 
in t he appendix. Because of the possibility that a p resenta-
tion of the questionnaire, as is, to the speech teachers mi g 
p rove to be too formidable, it was decided to conduct person-
al intervieHs with the speech te a chers, using the question-
naire as a basis for the interview. 
The results of the interviews will be found in chapters 
IV and V. It can be said here that there was little uniform-
ity in any of the courses and t h a t the prog ram of speech edu-
cat i on v a ried fr om school to school. While some schools had 
courses only in the Basic Speech Fundruuentals, others 
included Advanced Speech courses, Radio and Dr maat ics. 
3. Hethod of Analysis 
De scription.-- It v.ras decided t o treat the information 
obtained in two ways: first, to describe the general speech 
program at each of the selected schools; s econd, to analyze 
the courses in the Funda mentals of Speech, Advanced Speech, 
Radio and Dr amatics. This description and analysis was 
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divided, f or clarity, into the eight classifications noted 
ab ove. These procedure s, it was felt, woul d g ive the answers 
t o the questions , rrvJhat is now taught?rr and, "How is this 
material taugh t? 11 
4. Hoped f or Resu~ts 
Description of status of speech.-- It was hoped , with 
t h e co-operation of the schools, administrators and teachers, 
to be able to furnish an accurate description of the courses 
in speech a s taught in the Secondary Schools of sel e cted t own 
in Eastern Nassachusetts. 
Examples of courses of study.-- It ·t-ras also hoped that 
a number of courses of study in speech coul d b e presented 
for possible use by teachers of speech and to a cquaint all 
concerned with what other teachers are doing in spee ch. 
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CHAPTER IV 
Introduction.-- In the chapter on related research the 
general objectives, the specific objectives and the other ex-
tensive factors that govern the teaching of speech in a s e con 
a ry school Here revie1-1ed. In this chapter, the relationship 
b etHeen these factors and the planning and organizing of the 
curricular speech program, as exemplified by the selected 
se condary schools of Eastern Massachusetts, will be shovm. 
This chapter Hill deal with fundamental considerations in the 
development of a basic speech course of study, a simple plan 
for const r ucting a course of study, suggestions for organizin -
units of work, as demonstrated in t h e description and analysis 
of the prog rmns in the selected secondary schools of Eas tern 
Hassachusetts. 
Al l the schools, except one, have a basic course in 
s p eech fundamentals. Even the one exception contains much of 
the material covered in the basic speech classes of the other 
schools. Although there were many points of difference as to 
the content of the bas ic speech course, there was also much 
a greement. The major reason for the differences was due to 
the f a ct that the teacher's strived to suit the course to the 
i n dividual pupil as far as possible. All teachers inter-
iewed believe that the basic speech course should be as 
functional as possible, 11 learning by doing 11 • 
In the following pages, there will be found a descriptio 
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~ outline, and an analysis of the bas ic speech or only speech 
c ourse at the selected secondary schools. The schools are 
~is ted and dis cussed al phabe tically. Th e folloHin g ts.ble is 
an a l phabe tical list of the schools , the people interviewe d, 
and t he date of the intervieH. 
PERSON DATE OF 
SCHOOL I NTERVIEWED I N'l1ERV IE~l 
Arlington !VIr s. John ~1a t thev-rs May 1, 1951 
Beverly !VIiss Helen IV! . Ryan April 2~_, 1951 
Brookline Miss Nancy Folsom Nay 21, 1951 
Hingham Mrs . Jane Hovmrd June 5 , 1951 
wynn Mrs . \AJilliam Benvie June 4, 1951 
1ar b1ehead Hiss Nancy Fox 11ay 6 , 1951 
'JeHton Mr . vJilliara Sp ink and 
J.'v1iss Helen B. Lee J1..me 5, 1951 
Sal em I'1P • John 'r ellier May 31, 1951 
S"'lv-runpscott Hiss Ada Lins co t t Apri l 27, 1951 
!l]atertovm Mis s Eleanor McBreen Hay 21 , 1 9.51 
Jeston Hr. John Zor-n April 23, 1951 
iliinchester Hr. Thomas A. Morse May 1, 1951 
1. ARLINGT ON. 
Introduction .-- Be c aus e the s kill with which any one 
~ndividual handles his English as a tool can be measured by 
~ee ing hov-r he Hrites O I' hearing hov-r he speaks , sometimes 
people draH the conc l usi on that thi s is the mos t important 
~-sp ect. At Arlington Hi gh , they f ee l t h at v.rhat a person 
thinks, how he thinks, and -v.rhether he thinks at all ai'e of 
more vital consequence. It is with this in mind t hat the 
courses a t Arlington High School are planned to present prac-
tice, and to lead to growth in speaking , writing , reading , 
listening , understanding, and evaluating without ~mdue 
emphasis upon the one or the other. 
In order to best present the program in Oral English at 
Arl ington High School, it was decided to follow the outline 
used in the questionnaire. 
A. Construction of cot~se. 
l. Agency. 
The course in Oral En glish was initiated and constructe 
by the te a chers. 
2. Revision. 
~mile t h e program in oral work has not been under con-
stant revision it has chang ed throughout the years. At one 
time, the Oral English prog ram v.ras devoted almost entirely 
with p reparing youngsters to g ive a speech before the school 
assembly. The pupils were judged and a successful speech was 
a requirement for graduation. 
As the classes incre a sed in size, the part of' the Oral 
En glish was dismissed and finally forgotten. Because, even 
t oday, the scope of the work i s so great and the classes so 
l a r ge, the prog ram is about to be revised. ~mat direction 
this revision will take had not be en determined at the time 
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of the interview. 
B. Objectives. 
1. General. 
The program at the Arlington High School has come to be 
looked upon as having two aspects inter-related and interde-
pendent. First, Oral English is a tool by me ans of which the 
pupil expresses in speech and writing those thing s which he 
has to express. Second, Oral English is a medium through 
which the child develops thoughts. 
2. Specific. 
a. To help the student to improve his present standard 
(not to meet fixed grading). 
b. To g ive him an understanding of g ood speech with a 
solid basis of fundMlentals upon which he can build later as 
his appreciation or need develops. 
c. To g ive him general lmowledge of v a rious aspects of 
sp e ech, such as the vocal apparatus, g ood pronounciation, and 
vocabulary. 
d. To introduce him to various phases of speaking such 
as reading a loud, g ood conversation, parliMlentary procedure, 
and public speaking . 
C. Organization. 
1. Level. 
The program of Oral English at Arlington High School is 
a required course for grades X and XI. 
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2. Subject. 
The subject is treated as a single subject, but in 
correl a tion v.Jith the rest of the English program. 
J. Unit organization. 
The unit organization of the course in Oral English at 
Arlington Hi gh School is for the most p art based upon subject 
matte r . Some of" the topics covered are: Vocabulary, pronunci 
a tion, enunciation, voice, bodily expression, reading aloud, 
public speak ing , and Parliamentary Procedure. 
Because of the fact that the classes are l a r ge, not as 
much time is g iven to practice in speak ing as desired. Each 
student is given as many opport~mities for speaking as possi-
ble. 
4. Time allotment. 
The course in Oral English is a required course for 
grades X and XI. It meets once a week for a forty-five minut 
period. There are two teachers of Oral En glish, one of whom 
has ten sections, the other eleven. The average student 
enrollment for each of these sections is thirty. Consequent-
ly each teacher sees approximately 300 pupils once a week. 
The cour s e lasts throughout the school year. 
No attemp t is made to cover any definite amo~mt of 
ground in any class. The teacher attempts to analyze the 
greatest needs of each class illLd give to it the phases of the 
Oral English program that will prove the most helpful. There 
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is one slight deviation from this p rog r am . For example, in 
the college preparatory classes, parliamentary procedure is 
usually i ncluded . 
D. Materials. 
1. ·Reading . 
No textbook is used in the Oral English prog ram at 
Arlington High School. Other than the reading material that 
is f ound in the school and town libraries , the r e is no readin 
material available to students. 'I'hese libraries are gener-
ally rate d as excellent. 
2. Other material s. 
Other t han a radio, there is no audio-visual equipment 
that is available to t he Oral English Pro gram. 
E . Activities. 
Some of the activities of the Oral English pro gram classes 
are spee c he s to entertain, speeches to inform, speeches to 
stimulate, speeche s to convince, and speeches to actuate. In 
addition , practice in reading ~loud is g iven. In the Junior 
year , ten minute research t a l ks are g iven in connection with 
p arliM1entary procedure . Practice in pantomine and delivery 
of memorized material is included whenever poss ible. 
Indi vidual diff e rences are provided for in so far as is 
possible. This is seriously curtailed by the large size of 
all the classes. 
F . Methods. 
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The method used for presentation of the material is 
usually in lecture form~ After the lecture, practice is give 
in oral presentations. 
G. 11eas1.1rement. 
All oral talks are evaluated according to six items. 
1. Follov-Jed directions. 2. Effective talk must have coher-
ence and unity. J. The speaker must demonstrate purpose in 
his subject. 4. Speaker must avoid overworked l;vords. 5. 'I'he 
speaker must be direct. 6. The speaker must hold the atten-
tion of the audience. 
The following chart is used for Reading Criticism. 
Reading Criticism 
Material 
Appropriateness 
Timing 
Interest 
Jvlechanics 
Holding of book 
Position of book 
Looking at audience 
In t e rl) ret at ion 
Thought 
Feeling 
Spirit 
Delivery 
Language 
Voice 
~odily expression 
Effectiveness 
The following chart is used for Talk Criticism. 
Talk Criticism 
Haterial 
Choice of topic 
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Amount 
Interest 
Organiz a tion 
Introduction 
Discussion 
Conclusion 
Log ic 
Illustrations 
Central thought 
Delivery 
Lru1.guage 
Voice 
~odily expression 
.l:!:ffectiveness 
The Or a l English class carr ies credit. A student must 
have two p oints of Ora l English i n his fifteen p oints of 
En glish which are required for gr aduation. The mark in Oral 
English is repor ted separately. 
I . Principal topics of the course. 
The principal top ics of the cours e in Oral Expression are 
l anguage, voice, and body. The princip al topics in Reading 
Aloud are the mechanics (holding the book), and interpre ta-
ti on. The principal topics in Public Speaking are purpose, 
p reparation, types, such as, manuscript read, manuscript 
memorized , comb ination of manuscript read and extempore or 
man uscript memorized and e xtempore, extemp ore, and impromptu. 
The princ ipal topics in Parlimaentary procedu re are d efini-
tion, pur pose, i deals, constitution, by-laws, responsibilitie 
of members, and conduct of meeting . 
Summary. 
The Oral En glish work at Arling ton Hi gh School has been 
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hindered by lack of a room reserved for this -vmrk . If such a 
room were av a ilable, models, charts, and other equipment coul 
be permanent fixtures and would expedite t he teaching and 
immeasu rably increase the amount l e arn ed by the students. 
2. BEVERLY. 
I nt roduction.-- The class in speech a t Beverly High 
School is entitled "Oral Interpretation of Literature". The 
c ourse is conducted by Miss Helen M. Ryan. Although the 
greater part of the empha sis in the course is pl a ced on 
oral interpretation, some of the other aspects of speech are 
also g iven. 
A. Construction of course. 
1. Agency. 
The cour se, Oral Interpretation of Literature, was 
init i a ted and organized by the .teacher, Miss Helen M. Ryan. 
2. Hevision. 
The revision lvithin the course is continuous. At the 
time of the intervie1-v plans 1-vere being f ormul a ted to be 
s ubmi t ted to t h e superintendent of schools for t he purp ose of 
a dding additional cours e s in sp e ech to the program. At the 
time of the inter view the outcome of the submitted prog ram 
Has optimistic. 
B. Ob jectives. 
1. General. 
The ultimate objective of the Oral Interpretation of 
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Literatu re course is : the development of the individual's 
whole personality together -vJi th the power to express that 
personality in the most effec tive manner, through the train-
ing and discipline of the mind, body and voice in oral 
interpretation- greater enjo~1nent of literature . 
2. Specific. 
a. That the interpreter lTlflY be seen, heard and under-
stood easily . 
b . That the interp reter may gain greater free dom, in 
the use of voice and body, thereby acquiring greater dramatic 
p m-ver and poise. 
c. That the interpreter may transfer from his mind t o 
the mind of the listener a living , vitalized picturing of the 
selection. 
d. That the interpreter may achieve poise, and grace of 
b ody, voice and mind in order to g ive an artistic interpre -
tation. 
c. Organization . 
l. Level. 
The course in Oral Interpretation is an elective cou~se 
for Juniors and Seniors which meets three times a week for a 
fifty- minute period. 
2. Sub ject. 
The subject is treated as a single subject, but is well 
inte grated -vJi th the En glish reading p r o gr•am. 
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3. Unit organization. 
There are three main units worked in throughout the 
ye ar. These units are based on Body, Voice, and Interpreta-
tion. All three working f or an artistic presentation. 
4. Time allotment. 
Approximately ten v-reelcs are spent on each of the a b ove 
units. 
D. Haterials. 
1. Textbooks. 
There is no text book used for this course. 
2. Other materials. 
Other mate r ials used are commercial recor ding s. 
E . Activities. 
The a ct ivitie s of the class are very closely conne cted 
with the principal topics which will be found under the 
l e tte r H in this section. 
Some of the activities are concerned with healthy ex-
ercises, p osture, ge stures, pantomine, and of course dramatic 
situations. 
In addition to the interpretation element of the course 
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a Hee k is s pent on each of the following : speech to entertair, 
speech to inf orm, speech to stimulate, spe ech to convince and 
sp eech to a ctuate. 
Ivluch time is spent on drill and memorization in this 
class. Usually the b eginning assignment is an ori g inal 
speech in which the pupils talk about themselves. 
F . JVIethods. 
The method used in the class is one of explanation, 
sometimes demonstrations, end then performance by the pupils. 
G. JVIe a surements. 
The class in Oral Interpretation is accredited in the 
srune manner as other courses at Beverly High School. It 
carries three credit s. 
Very little is d one in the way of any specific ob-
jective form of measurement. The evalua tion of the pupil's 
Hork is b ased upon the teacher's observ a tions of the student' 
a ccomplisbrnents. 
H. Princip al topics of the course. 
Unit I. Proper posture 
A. \'Vorkable lmmv-ledge of "anatomy of speech 11 • 
II. Adequate voice. 
III. Literary analysis. 
IV. Ge st"t.1re s. 
V. Improvements of tonal quality. 
VI. Clarity of interpretation. 
VII. Body f luidi ty. 
VIII . An alysis of tone values. 
IX. Interpretation as a whole. 
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3. BROOKLHIE. 
Int r odu ction.-- The f1mdamental course in speech at 
Brool{line High School is divided by semestei's into two parts: 
1. Essential Elements of Speech. 2. Extemporaneous Speaking. 
The i'e ai'e three sections of each course which meet five times 
a we ek. The speech work is conducted by two speech teachers. 
A. Consti'uction of the coui'se. 
1. Agency. 
The speech pi'Og i'am at Brookline High School was initia-
ted 2nd organized by PI'ofessor Sam Gould, a member of the 
Boston Univei'sity faculty in 1951. The fundamentals course 
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was developed by the teachers in co-operation with the commun -
ty of BI'ookline and the school administratoi's. 
2. Revision. 
Although the coui'se in Speech Fundrunentals has not been 
radically changed since its adoption, nevertheless it is not 
stagnant. The program is suited to the individual diffei'ence 
of the pupils. This revision is continuous. 
B. Objectives. 
1. General. 
The overall objective of the basic speech course is to 
g ive the pupils ease in speaking before groups. 
2. S:e_ecific. 
Some of the specific objectives of the course a re as 
f ollows: 
a. Skill in developing a subject, in using one's 
ideas and in knowing the sources of information 
to supplement them with ample and relevant 
materials. 
b. Expressing one's i de as in simple, acceptable, an 
effective spoken language. 
c. Articulating and pronouncing words intellig ibly. 
d. Using the voice effectively. 
e. Comraunication of ideas with expressive and well-
co-ordinated bodily activity. 
f. Cultivation and acquisition of suitab le listenin 
habits that will enable the individual to g ive 
respectful attention to speakers for purposes of 
learning, evaluating , and criticizing. 
C. Organization. 
1. Level. 
The Basic Speech Course is an elective course open to 
all members of the hi gh school. Consequently, the level of 
the organization is by groups of grades. 
2. Subject. 
The s ub ject matter of the course is treated as two sep-
arate subjects, n amely; Essential Elements of Speech and Ex-
temporaneous Speaking. The latter is t he practical applica-
tion of the subject matter learned in the first semester. 
The Essential Elements of Speech are a prerequisite for the 
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course in Radio. 
3. Unit Organization. 
The units in the course in Essential Elements are 
a r ranged according to topics. These units are listed ~mder 
section H, 11 Principal Topics of the Coursen. It would not be 
a just presentation of the work done in Speech in Brookline 
High School, unless it was also mentioned that the units are 
also centered about human experiences. 
L~ . Time Allotment. 
There is no specific time devoted to any particular unit. 
The time factor varies with the different pupils and the dif-
f erent classes. The basic elements of speech are covered in 
the first semester and the second seme ster is devoted to 
Extemporaneous Speaking . 
The course is an elective course open to all members of 
the school. The class meets five times a week and the period 
is forty minutes in leng th. 
D. JY1aterials. 
1. Reading. 
Two text books are used in the Basic Speech course, 
~ffective Speech by Gough, Rousseau, Reeves and Cramer; 
[Revised Edition; New York, Harper, 1949; and Soeech by 
!An drew 1eJeaver and Gladys Borchers, New York, Harcourt, Brace, 
1946. 
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2. Other Naterials and Equipmen t. 
Al t hough there is n o use made of visua l ai d s in the 
rt3 a sic Speech cours e, the class did have a tape recorder. The 
availability of sui table filing equipment vJas considered ade-
quate by the speech teachers. A conference room is shared by 
the English and Sp eech teachers. 
LI; . Activities. 
The cor.e of the activities is centered in giving speeches 
before the class. These speeches include speeches to enter-
t ain, inform, stimul a te, conv ince and actuate. Although some 
emph asis is placed on drill and memorization, much of the 
.s_ctivity of the cl a ss is g iven over to outlining and organ-
ization speeches. A great deal of stress is pl a ced on proper 
[b reathing . 
Time allotments for the first thre e speeches are con-
stant, t hree minutes. The maximum length of a talk is ten 
ninu tes. During the second semeater in Extemporaneous Speak-
ing , the students g ive a tvrer1ty minute spe ech. 
F . He thods. 
The basic concept that underlies the method of teaching 
speech at Brookline High School is found in the answer to the 
question, "Does it take into consideration the individual 
dif ferences in the class?" If the answer is negative, that 
, 11ethod is not used; if aff irmative, it is used. 
G. Measurement. 
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A pupil is me ~::t. sured and graded in speech on three 
general topics: Material, Organization, and Delivery. Under 
material, the pupil is marked on choice of topic, maount, and 
inte r est. Under Organization, the pupil is checked on logic 
and central thought in addition to the Introduction, Body and 
Conclusion of the Speech. Under Delivery, the pupil is 
graded on Language, Voice, Bodily Expression, and Effective-
ness . 
H. Principal Topics of Course. 
l. Introduction and Orientation. 
2. Pois e and Ad justment. 
3. Bodily Action. 
~ - . Language • 
5. Speech Prepara tion and Composition. 
6. Listening. 
7. Phrasing and Breathing . 
40 
LL. HI NGHAIVI . 
Introduction.-- The speech progi'am a t the Hingham High 
School consists of two elective courses in Public Speaking,-
Public Speaking I, elective for Fresrunen and Sophomores, and 
Publ ic Speaking II, ~>rhi ch is elective for Juniors and Seniors 
A. Construction of the cours~. 
1. Agency. 
The course in Public Speaking was originated by the 
Sup ervisor of Speech in the Hingham Schools and started by 
r-'Irs. Jane Hm-mrd,. the teacher in 1951. 
2. Revision. 
The revision in the cour se is continuous. Since this i 
the first y ear of speech at Hingham, the course content for 
Public Speaking I, and II 1--ras much the same. Next year, the 
course in Public Speak ing II will b e an advanced course. 
B. Objectives. 
The course in _Public Speak ing has two ob jectives: 
1. To eliminate self-consciousness and stage-fright. 
2. To develop the speech personality of each individual 
student. 
C. Organization. 
l. Level. 
The basic course is organized by groups of g r ades, since 
Public Speaking I is an elective course .for F reshmen and 
Sophomores. 
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2. Time a llotment. 
The course runs throughout the academic year. It meets 
five times a week for a forty-fiv e minute period. 
D. 11aterials. 
1. Te x tbooks. 
a. Speech f or All by Lyman F ort, published by Allyn 
and Bacon, Boston, 1944. 
b. American Speech by Wilhelmina Hedde and W. Norv-rood 
Bri gance, a revis e d edition published by Lippencott, 
Phila., 1942. 
2. Other materials. 
The speech classes see many films throughout the school 
yeaP. Among them a Pe: "Stage Fright", 11 Us e of Voice", and 
"Platform Postures and Gestures". 
The class also uses extensively a sound recoPder. In a 
unit on Oral Reading , the class uses some phonograph records, 
Blnong them Lynn F ontanne Peci ting 11 The V.Jhi te Cliffs of Dover 11 
E . Ac tivities. 
One activity pepfoPmed by the speech clas'ses, tha t mi ght b 
c a lled unique, is the daily morning assembly. In brief it 
consists of saluting the flag, Bible reading , daily school 
ann01.mcements, and the introduction of speakers if the 
occasion demands. 
The length of' the first talk, which is· a PecoPding , is 
thre e minutes. The maxi mum length of any talk is fifteen 
minutes. The types of speeches worked on are s pee ches to en-
tertain, to inform, to stimulate, to convince, and to actuate 
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One of the activities of the group i s to t-J"ri te a speech 
autobiography . In this the students include such points of 
information as : learning to speak, illnesses, speech experi-
ence, and the language s p oken at home . This is a g ood means 
of getting acq·uainted Hi th the students, diagnose cases if 
necessary, and to start corrective procedures whei'e warranted 
F. :Hethod. 
The method of class procedure usual~y follows what in-
struction the teache r g ives in the following sequence: 
speech, diagnosis, correction, practice and then a follow-up 
speech . It is a cont inual process of diagnosis, correction 
and practice. 
G. I1easurement. 
The course in Public Speak ing I carries five credits which 
are deteriained in the same manner as other academic tvork. 
No special rating form had been developed at Hingham. 
H. Principal top~cs of the course. 
1. Introduction and orientation. 
2. Poise and adjustment. 
3. Directness and communicativeness. 4. Bodily action. 
5. Voice quality. 
6 . Pronounciati on. 
7. Speech composition. 
8 . 0I'al reading. 
9 . Group discussion . 
10. Types of speeches 
11. Choice of topics. 
A great deal of time is spent on speech organization and 
listening . 
~YNN. 
Introdu ction.-- There is a program in Spee9h throughout 
the Junior and Senior Hi gh Schools of Lynn. Speech is a 
r equired subject, meeting once a week in the Junior High 
Sch ools. In the two Senior High Schools Spe ech is an electiv 
s ub ject in the el eventh and twelfth grades. The gap that now 
exists in the progr am will be filled ne x t year with a course 
for grade ten. 
A. Construction of the course. 
1. Agency. 
The course s .. in Speech in Lynn were initiated, organized 
and taught by Mrs. Benvie. The first course was inaugurated 
in 1945 . These classes have expanded from year to year, unti 
now the r e are twe lve sections in Speech, with over two hun-
dred pupils participating. 
2. Revision. 
One of the main revisions, that will take place during 
the school year 1951-1952, will be to fill in the gap, re-
ferred to above, f or the first year of hi gh school. 
One point that is under consideration for revision, at 
the moment, is to change the name of the courses from 
"Speech" to something more desirable. Nrs. Benvie feels that 
"Speech 11 is too closely as s oci a ted with "Corrective Spe e ch". 
B. Ob jectives. 
1. General. 
a. A child should be able to stand on his feet and 
speak with ease. 
b. The training g iven the child should aid him in all 
the subjects he takes nov-r and also aid him in the 
experiences of later life. 
2. Specific. 
a. To g ive speeches that entertain. 
b. To g ive speeches that inform. 
c. To share with others the best in literature. 
d. To share experiences with others. 
e. To influence the beliefs of others. 
f. To influence the behavior of others. 
C. Organization. 
1. Level. 
The fundamentals course in Speech is an elective course 
There are ten sections, which meet twice a week. There is an 
average of seventeen students in each class. 
2. Unit organization. 
The course is organized on both subject-matter and 
hUlnan experience. 
a. Subject-matter. 
(l). , Conversation, Bodily Action, Good Diction. 
(2). Speech Composition. 
(3). Public Speech. 
(4). Interp retative Speech (some). 
b . H~Lman Experience. 
These units are specifically rel a ted to occasions 
where the pupil c an use them in later life. 
J. Time allotment. 
There is no specific time allotment for any unit. The 
lasses do meet t wice a week. 
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D. Materials. 
1. 'l' extbooks. 
a. Speech, by Sarett, l' 'oster, and lVJ:cBurney, Houghton 
r1ifflin Company, Boston, Hass., 194 7. 
b. Voice and Speech Problems. Raubichek, Letitia, 
Davis and Carll, Prentice-Hall, New York, 1_931. 
2. Other materials. 
Each hi gh school has a tape, a wire, and a disc 
recorder. Each pupil studying speech makes a recording . 
E . Activities. 
There are some interesting features of the Speech p rogram 
at Lynn, a lthough not necessarily different from any other 
school. 
The leng th of the first talk g iven is one minute, the 
second, two. The maximtun length of any talk is five minutes. 
The first talk is an orig inal speech · on the subject "What is 
Speech?;'. 
The pupils Hork on the speeches to inform, to entertain, tc 
stimulate and to convince. Pupils are required to keep note-
books of their speech errors. Some work is done of a 
guidance nature in speech but the fact that any class in 
speech meets but twice a week mitigates against doing too 
1mch in this 1 ine • 
Despite the large size of many of the classes, each pupil 
s p eaks eight times a year. One of the interesting aspects 
of speech is the pupil-lead assembly that takes place every 
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I'~Ionday morning . 
One activity that is continually stressed throughout the 
year is Listening . 
F . IViethod. 
Pupils are g iven a thorough diagnosis in the· be ginning of 
the course, by means of an orig inal speech and a recording. 
The pupils are acquainted with their errors and work is 
directed to correct the individual errors. 'I'hrough these 
first speeches and the eight that follow the pupil has ample 
opportunity for further diagnosis and correction. 
G. Measurement. 
Measurement is one of the important features of the Speech 
program in the L~1n schools. The classes in Speech carry 
credit. The cour s e is accredited by the same standards as th 
other courses in the school. 
Each class is subjected to both written and oral exmaina-
tions which tak e place periodically. 
Lynn has no special form of a rating chart. This problem 
is being worked on now. 
H. Principal topics of the course. 
The principal topics of the course are as follows, not 
ne cess a rily in their order of presentation: 
l. Bodily action. 
2. 'Speech composition. 
3. Listening . 4. I ntroduction and orientation. 
5. Directness and comraunicativeness. 
6 . Voice. 
7. Articulation. 
8. Oral interp retation. 
9 . Group discu ssions. 
6 • JVIARBLEHEAD . 
A. Construction of the course. 
1. Agency . 
The speech course at Marblehead High School Has devel-
oped in its present form by the teacher Miss Nancy Fox . 
2. Revision. 
Much revis ion is to be undertaken in regard to the 
class organization of this speech course. At present, speech 
is a required subject of all students in grades 9 , 10, 11, an 
12. These classes meet once a 1r1eek for a fifty minute pex•iod. 
This undertaking involves some 550 students ru~d only one 
teacher. The revision that will take place concerns dropping 
one of the grades and giving t-vlice as much to one of the re-
maining grades. The other two grades would maintain their 
status quo for this year. In the following years, the in-
tention is to give the course twice a week for those who are 
to take speech. 
In this way , it is felt, the present "sk etchiness" of the 
p rogram 1rlill be overcome , and Hill be set upon a much sounder 
foundation. 
B. Objectives . 
1. General. 
Each pupil should be furnished with training in lan-
guage activities ordinarily carried on in school and also in 
well-selected a ctivities parallel i ng present and future out-
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of-school experi e nces. Because the average person talks 
app roximately one htu'ldred times as much as he Hrites, speech 
training is vitally imp ortant in the preparation f or lif e. 
2. Specific. 
a. Bvery speech must have aim and purpose . 
b . The l anguage i n speaking should be correct. 
c. The . chief purpos e of speech i s clarity. 
d . Speech should be f orceful. 
C. Organization. 
1. Level. 
The sp e ech fundamentals classes are organized by single 
grades. Each ye a r of school has many sections. F or example, 
the Senior year has five s ections, the Junior year has six 
s e ction s, the Sophomore year has five sections, and the 
Fresmnan y ear has six sections. There are app roxima tely 550 
pupil s taking these different clas ses . The enrollment varies 
i n the d ifferent s e ctions fi'om thirty-eight to ten. 
2. Time allotment. 
The course is a requir ed one and runs for the full 
school year . Each class meets once a week for a p eriod that 
l a sts fifty minutes. 
· No specif ic time is set a side f or any part i cul a r unit. 
The time spent de p e nds on the abilities an d aptitude s of the 
different individuals in the cl a sses. 
D. Nater i a ls. 
1. Textbooks. 
The t extbook s use d in the class is English in Action 
by J. C. Tressler , published by D. C. Heath and Company, 
Boston, Hass., 1945. 
2. Other materials. 
Quite often the teacher hru1ds out mimeographed material • 
The Basic Speech class makes full use of audio-visual aids. 
The school O"\.-ms a 11 ?tevere" type tape recorder. Some of the 
records used are the 11 You Can Hear It Now 11 series. 
E. Activities. 
The major beginning assignment in the basic speech class 
is story-telling . All s peeches are of short duration, one or 
tHo minutes . 
F . He thod. 
The main method of instruction is one of speech, diagnosis 
correction, practice and then a follow-up speech. 
G. Measurement. 
The speech classes carry a one-point credit and are ac-
c redited as other classes in the school s y stem. The marks 
in this course are recorded separately from the En glish grade 
The students are not able to offer this course for college 
entrance because it does not fulfill the requirements for a 
unit. 
Testing is an essential part of every unit. 
At the moment the class has no special form for a rating 
chart. 
H. Principal topics of the course . 
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1. Effe ctive s peech. 
2. How to improve your speech. 
3. Enunciation and pronunciation. 
4. Voice. 5. Re-telling a story. 
6 . Ane c d ote . 
7. Pe r sonal expe rience. 
8 . Listening to learn. 
9. Listening to help the spe aker. 
10. Lis t ening for points. 
11. Relax ation in sp e e ch. 
12. Oral reading . 
Top ics e i~~t, nine and ten a re cove r ed in a unit which 
lasts ten week s . 
7. NElifTON. 
Introduction.-- There are two distinct parts to the 
speech program at Newton High School. The first is the 
Corrective Speech conducted by Hiss Helen B. Lee. The second 
is called Speech Hall, which is an integrated course with 
En glish, and meets once a week. An analysis of the Speech 
Hall pro gram follows. 
A. Construction of the course. 
1. Agency. 
The Speech Hall program is rather unique as far as name 
is concerned but it may be more easily identified as Oral 
En glish. The Speech Hall program has now been in operation 
for four years. It was initiated and constructed by Mr. Spin 
of the En glish department. 
2. Revision. 
The course is subject to constant revision as far as 
subject content is concerned. 
There will probably b e some revision in the overall 
rogram in speech. A preliminary survey of the students 
indicates that about 150 pupils want to take a course in 
dvanced speech next year • 
• Objectives. 
1. General. 
a . To help pupils find someth ing to say that is 
s i gnific ant, interesting , and that is, at the same time, 
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within the limits of their knowledge and experience. 
b. To teach pupils to express themselves effectively 
in speech. 
2. Specific. 
a . To select material with the audience in vieH. 
b. To teach pupils to arrange material most effectively 
for purposes of oral presentation. 
c. To emph asize the inwortance of effective delivery. 
d . To aid pupils in overcoming self-consciousness, 
awkwardn e ss, and nervousness while facing an audience. 
C. Organization. 
1. Level. 
The course is a required course for all Sophomores and 
Juniors. It is integrated and dependent for its success up on 
the re gular classes in English. The students rec e ive in-
struc t ion in speech, the assignraents in speech, and some of 
the talks are heard in Speech Hall. Because of the size of t e 
cl a ss e s and be cause of the fact that Speech Hall meets but 
once a week , it is nece ssary to have the remainder of the 
talks el sewhere. Those students who do not give their 
speeches in Speech Hall are given an opportunity to d o so in 
their re gular En glish classes. 
2. Time allotment. 
The course t ake s one period of fifty-five minute dura-
tion a week. No specific t i me is allotted to any one unit. 
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D • Iv1a t erial s • 
1. Textbook s. 
a . Speech Arts, by Alice Craig, Revised edition, 
published by MacMillan, New York, 1942. 
b. The New Training for Effective Speech, by Oliver, 
Cortright, and Hager, Published by Dryden, New York, 
1946. 
2. Other Materials. 
Both a wire and disc recorder are available for use. 
E . Activities. 
The activities of the course are centered about the topics 
of t h e course. Some of the talks t aken up are impromptu, 
discussion, and special occasion. Three othei' activities are 
Opal Reading , Interpretative Reading , and a speech on 
11Vocation al Choice". In all the students g ive approxime.tely 
t en spe eche s a year. 
F . Hethod. 
1. The method is to create conditions favorable to n a tural 
e xpression: 
a. Development of a friendly, sympathetic atmosphere. 
b. Careful selection of subject-matter. 
2. The second method or procedure is insisting on selectio 
of material appropriate for oral presentation. 
a. Subjects with which the spe a ker is thoroughly famil-
iar. 
b. Subject tha t is b oth interesting and underst a ndable. 
c. Restriction of the subject to time-limit. 
3. Teach pupils holv to arrange material: 
a. Necessity for lively introduction. 
b. Cl e ar statement of objectives. 
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c. Outlining . 
d. Effective conclusion. 
4. Drilling for better delivery: 
a. Posture that is natural and satisfactory. 
b. Clear enunciation. 
c. Correct pronunciation. 
d. Hodulation of voice. 
e. Animation. 
G. rvieasurement. 
The mark in Speech Hall is not recorded separately but 
is compiled with the regular English grade. 
H. Principal topics of the course. 
1. Fundamentals of speech. 
a. Pronunciation. 
b. Enunciation. 
c. Bodily action. 
d. Language. 
e. Speech composition. 
f. Voice. 
g . Articulation. 
h. Directness and con~unicativeness. 
2 . Oral Read ing . 
3. Oral Interp retative Reading . 
~- · Discussion. 
5. Spe e ches for special occasions. 
a. To entertain. 
b. To instruct. 
c. To stimulate. 
d. To convince. 
e. To actuate. 
6 . Impromptu speaking. 
7- Interviewing . 
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8. SALE1JI. 
Introduction.-- At Salem High School, there are now be-
ing given two courses in Speech. They are Speech I, which is 
a fundamentals course in speech and Speech II, which is de-
voted to interpretation and dramatics. 
Interpretation and Dramatics will be discussed later on 
The analysis of the Basic Speech course follov-rs. 
A. Constru ction of Course. 
l. Agency. 
The teachers have built the course in the basic funda-
mentals of Speech at Salem High School. This course has been 
in op eration at Salem High School for many years. 
2. Revision. 
The total speech program at Salem High School is being 
revised. Speech I is going to expand and include in it, what 
now constitutes Speech II. The last period of each day will 
be devoted to "Speech vlorkshop 11 • In this period, any pupil 
Jho needs extra coaching in Dramatics, Public Speaking , or 
general speech work will be given this opportunity • 
• Objectives. 
l. General. 
a. As society becomes more complex, its speech patterns 
likevdse become more complex, and speech training, 
therefore, becomes increasingly important. 
b. Speech training in high school should not be merely 
for the talented few but for all those who have some-
thing to say and want to find the best way of saying it. 
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c. This training should aim at making efficient citi-
zens of the students now in school, so that they will 
be better prepared for living the democratic way of 
life. 
2. Specific. 
a . Ad justment to the speak ing situations of everyday 
life so that social adaptions of this t ype can be made 
v-ri thout fear and with confidence and poise. 
b . Development -of a speaking personality characterized 
by attitudes of sincerity, friendliness, and conmlunica-
tiveness. 
c. Conm1unication of ideas with expressive and well-co-
ordinated bodily activity. 
d. Organization and arrangement of content to insure th 
desired response from the audience. 
e. Ability to sele ct and arrange content f or reading 
aloud. 
f. Cultivation and acquisition of suitable listening 
habits that will enable the individual to g ive respect-
ful attention to speakers f or purposes of learning , 
evaluating , and criticizing . 
C. Organization. 
1. Level. 
The l eve l on which Speech I is organized at Salem High 
School is an elective course for Juniors and Seniors. 
2. Subjec t. 
The subject is organized in partial correlation with th 
Engli s h pro gra_rn. Huch of the time is spent in Speech I in 
reading aloud. 
J. Unit Organization. 
'rhe units in Speech I are organized according to subjec 
matter and pup il's experience. Illustrations of the former 
are the 1..mit on 11 Speech Composition" and "Parlia.rnentary 
Pr ocedur e". Units based on experience are exemplified 
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by the units on 11 Convers a tion 11 and 11Listening 11 • 
4. Time Allotments. 
The course in Speech runs for the full school year 
mee ting four times a week for a forty minute period a day. 
Although the time for each unit varies according to the 
pup ils' abilities, much of the first qua rter of the year is 
spent in Reading Aloud; much of the second quarter of the 
year is spent on Memorization; much of the third quarter is 
spent on Choral Speaking ; and much of the f ourth quarter is 
s p ent on Original Speeches. 
D. Materials. 
l. Reading . 
The textbook used in the basic speech class is American 
Speech by Hedde and Brigance. One magazine tha t is used a 
great deal is Vital Speeches. 
2. Other Materials and Equipment. 
Both wire and tape recorders are available. These are 
used a great deal in re broadcasting progr ams that have been 
given on the radio. 
Co:m..mercial recording s by Norman Corwin, EdHin C. Hill 
and Orson Welles are used in the class. Films are used but 
n ot extensively. Three of these are: l. The film put out by 
Westinghouse, 11 0n the Air"; "Sc enes f rom Shapespeare 11 put out 
by Teaching Film Custodians, New York, New York; and 11 The 
Telephone Hour" put out by the American Telephone and 
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Tele graph Company. 
,. Activities. 
Some of the activities of the basic speech course are 
s p read over the school year as follows: 
irst quarter: Reading with meaning and choral speaking ; 
Second quarter: Story-telling , and choral speaking. Speeches 
during this quarter are devoted to subjects of the speaker's 
choice; 
Third quarter: A little work is done on conversation; 
Speeches during this period are recorded; some time is devote 
to Parliamentary Procedure; 
F ourth quarter: Speech composition is the main item of the 
fourth qua rter; speeches to inform, to interest, and stimu-
late are g iven and limited usually to three minutes. 
One of the out-of-school activities in which the stu-
dents participate is called 11 J1..,mior Rot a rians". In this 
activity the students take over one of the me eting s of the 
l oc a l Rotary Club. 
P . Methods. 
The method of teaching sp e ech a t Salem Hi gh School is 
involved in pupils' activities. By this means the pupil is 
gui ded very gently into the business of orig inal speeches 
b y devoting the initial part of the year to group work in 
r e a ding a loud , and choral speaking . Once it is felt that the 
pupils are acclimated to the speech cl a ss, then the emphasis 
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shifts to original and individual speeches. 
G. Heasurement . 
The class in basic speech is accredited in the same way 
other courses a re. The succe·ssful student is m-varded four 
points f or a year's work. This work is recorded separately 
on the pupil's report card and the permanent record cards. 
The rating sheet for the speeches is the srune as the 
one found in American Speech by Hedde and Brigance. One 
test is given every quarter. This test is both written and 
oral. 
H. Principal Topics of the Course. 
The principal topics of the course are found in the 
following units: 
Unit I . 
Unit II. 
Unit III. 
Unit IV. 
Unit V. 
Unit VI. 
Unit VII. 
Unit VIII. 
Unit IX. 
Unit X. 
Communicating Thought. 
Choral Speaking. 
Body and .Voice. 
Speech in a Democracy. 
Conversation. 
Controversial Speeches. 
Listening. 
Parliamentary Proc edure . 
Speech Composition. 
Types of Speeches. 
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9. S\·JAMPSC OTT . 
Introduction.-- The speech program at Swampscott High 
School is on an elective basis. There are three distinct 
courses in speech: Beginning Speech, Advanced Speech, and 
Sale smanship Speech. For the purposes of this thesis, the 
analysis will be confined to the course in Beginning Speech. 
A. Construction of the course. 
l. Agency. 
The cour se was init iated three years a g o by the teacher 
Miss Linscott. Pr evious to that Swampscott had no program in 
s pee ch. 
2. Revision. 
The revision within the course itself is continuous. 
In t he overall p rogram, next year Miss Linscott is going to 
initiate a s p eech program in the Junior Hi gh School and turn 
over the High , School speech p rogrmn to another new teacher. 
B . Obiectives. 
l. To develop s k ill in speaking. 
2. To appreciate the spoken word wherever it may be heard. 
3. By means of spe ech to develop a sense of social well-
being . 4. To develop personality through spe ech. 
5. The objectives of the speech pro gram at Swampscott High 
School are attained Hhen the individu a l student feels 
t hat he himself h a s gained some thing fr om the progr ma . 
C. Organization. 
l. Level. 
The be g inning Course in Spee ch is an elective course fo 
all students. There are thirty-two studen ts now enrolled in 
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the course. Since it is open to all students in grades ten, 
eleven, and twelve, the course is organized according to 
group grades. 
2. Subject. 
The subject is organized as a group of subjects, but it 
is felt by the teacher that the speech program j_s not inte-
grated ~vi th the rest of the school pr•ogram as much as it 
should be. 
3. Time allotment. 
The Beginning Speech program runs throughout the school 
year. At present, it meets three times a week for fifty 
minute periods. 
D. Materials. 
1. Textbooks. 
No textbook is used in the course in speech. The teach 
er quite often gives out memeographed materials. This is don 
1rrhen the teacher feels the use of charts will help clarify 
the explanations. The classroom is well-equipped with books 
and magazines for reference work. 
2. Other materials. 
The classroom is equipped with a built-in stage. 
The teacher makes full use of movies and records. Also 
available for use is a Webster wire-recorder. 
E. Activities. 
The first activity in the Beginning Speech class is a 
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recording of an ori g inal speech. One of the main uses of thi 
speech is for diagnostic purpo s es. 
Pupils in this course keep a note book of their speech 
errors, and also for notes ~nd charts that are g iven them by 
the teacher. 
Speeches of all kinds are worked on continually throughout 
the year. At any time, speeches to entertain, to inform, to 
convince, mi ght be given. 
Some memory work is included in this work. Usually this 
is a sililoquy from Shak espeare. 
Radio and debate work are part of this course, used not 
only for learning values but also as stimulating devices. 
Some of the other activities are Reading Aloud, Choric Speak-
ing , and Pantomine. 
F . Me thod. 
The chief method of conducting the course is one of 
d i a gnosis, correction, and practice. Each pupil speaks at 
le a st once at every class period. Instruction is individu-
alized as much as possible. 
G. Heasurement. 
The members of the Be g inning Speech class are g iven three 
credits for the course upon successful completion. 
Testing is conside red an essential part of each unit. No 
rating chart is used. 
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H. Princip a l topics of the course. 
1 . Po ise and adjustment . 
2 . Bodil y action . 
J . Voice. 4. Listening . 
5. Gr oup di scussion . 
6 . Choric speaking . 
7. Breathing . 
8 . Physi c s of speech (not extensive ). 
9 . Audience contact. 
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10. WATERTOWN. 
Introduction.-- The program of Speech at Watertown High 
School is now operating for its second year. In two years, 
many advances have been made, with more contemplated for next 
year. The courses that have been going for two years are: 
Speech Fundamentals, Radio-Production, and Radio Interpreta-
tion. Speech II and Radio Production II are completing their 
first year of operation. Each of these classes meets once a 
week. The courses in Speech at Watertown Hi gh School are on 
an elective basis. The analysis of the course in Speech 
Fundamentals follows. 
A. Construction of the course. 
1. Agency. 
The course in Speech Fundamentals vms constructed by 
the teacher, Miss Eleanor HcBreen, with the co-operation of 
the principal. 
2. Revision. 
The revision of the pro gram has been one of expansion. 
B. Objectives. 
1. General. 
The Watertown High School spe ech program is planned to 
place emphasis upon the teaching of coram~micative skills and 
effective speech techniques. 
2. Specific. 
a. Diagnose the speech needs of the student and g ive an 
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opportunity for correction to those pupils who have 
speech defects. 
b. Give the larger group who possess normal speech the 
opportunity to acquire skill in such fm~damental speech 
pr>ocesses as: 
(l). Pr>actice in the speaking situations which 
occur in everday life so that the student may 
acquir>e self-confidence and poise, and lose the 
common " f ear" of speaking befor>e a group. 
(2). Develop sincer>e, fr>iendly, direct method of 
s p eaking. . (3). Develop effective use of the voice-pleasing 
tone quality, clear articulation, correct pr>o-
nunciation, and all other g ood speech habits. 
(4). Develop skill in the proper use of the body 
in appear>ing before a g r>oup, ge s t ures, and 
co-ordinated bodily movements~ (5). Cultivate good listening habits that will 
he.lp the individual student develop a g ood 
criterion for evaluating the work of other 
students and develop the iru~erent qualities of 
courteous and respectfu~ listening . 
C. Organization. 
The Fu.ndamentals course meets once a week for a forty-seve 
minute period. This course is elective in any year. At 
present, there are four classes with total pupil enrollment 
of 135. 
There is no set syllabus for these classes. The syllabus 
is in the process of formation. 
D. Materials. 
1. 'I'extbook. 
American Speech, \tJilhelmina Hedde and W. Norwood 
Bri gance, Revised Edition, Lippincott, Philadelphia, 
19L~2. 
2. Other materials. 
The speech classroom has its OWl~ library with books and 
periodicals related to speech. 
The room is also replete with exhibit cases, bulletin 
b oard s, pictures an d charts. The spe ech department has a 
tape recorder, a wire recorder, and a disc recorder. 
E . Activities. 
The activities of the Speech Fundamentals center around 
diagnosis, correction, and practice. 
The length of the first talk is two minutes; the length 
of the second talk is three minutes. The maximum length on 
any talk is five minutes. 
A series of speeches to entertain, inform,stimulate, con-
vince, and actuate are part of the Fundru11entals course. Some 
work is g iven in drill and memorization. 
One of the project activities in the Speech F~mdamentals 
class is the making of posters in relation to speech improve-
ment. 
All the basic speech s k ills are implemented through a 
balanced program of functional spe ech experiences. Students 
learn effective technique·s of delivery, learn to find and 
organize materi a ls, and lear n to develop this material skill-
fuily and with orig i nality. Each pupil is g iven an opportuni-
ty to p articipate in n1any types of speech making,-after-dinner 
speeches, s tory-telling , e x t emp ore speaking , in addition to 
those listed above. 
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Students in the speech classes are given the opportunity 
to participate in many outside activities. They have g iven 
several public performances of their work, have participated 
in school debates, and have presented radio programs on sta-
tions wEEI, WCOP, WBZ, and the local station in Waltham. 
F . Method. 
Pupils in the Fundamentals Speech class are required to 
keep notebooks of their speech errors. It is from the elimin 
ation of these errors that progress is noted and further cor-
rection given, if necessary. 
G. Measurement. 
The class in Speech Fundamentals carrie's credit and is 
accredited in the same manner as the other classes. 
Testing is considered an integral part of each unit. This 
testing is either written or oral or both. 
'l'he rat ing chart fo r speakers is similar to the one con-
tained in the Hedde and Brigance's book, American Speech. 
The rating chart involves the following p oints: Posture, 
Bodily action, Voice, Diction, Choice of subject, and Organ-
ization. These items and final formulation of the rating 
chart were being revised at the time of the interview. 
H. Principal topics of the course. 
1. Bodily cow2nunication. 
2. Voice. 
3. Phonetics. 4. PronQnciation. 
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5. Sp eech compos i tion. 
6 . Extemporaneous s p eak ing . 
7. Type s of speeches. 
8 . Poise a n d adjustment. 
9 . Effective speech. 
11. v..JESTON. 
Introduction.-- The course in basic speech at Weston 
Hi gh School is entitled simply "Speech11 • The course has been 
in operation for four years. 
A. Construction of the course. 
The course in Speech was inaugurated and developed by Mr. 
J. W. Zorn, the teacher, who is also head of the English de-
partment at vveston. 
vfuile no outstanding revisions are planned at the moment, 
the Speech course is nevertheless subject to revision. 'I1he 
b asis for this revision is that the contents of the course 
b e suitable to a heterogeneous group. 
B. Objectives. 
1. General. 
Speech is of high value not only for i t ·s · own merits, 
but because it stimulates every other form of education and 
broadens every student who delves into it witll the purpose 
of self-improvement. 
2. Specific. 
The sole specific purpo s e of the basic speech course is 
to develop in the student the ability to adapt himself to 
typical speech situations. 
C. Organization. 
The course is an elective one for Jtmiors and Seniors. 
The class is limited in size. The size v a ries from eighteen 
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and twenty-two. There is only one class, which meets five 
times a week for a forty-five minute period. 
D. Materials. 
l. Textbook. 
The textbook is an orig inal written by Jl1r. J. W. Zorn, 
the teacher of the course, entitled Speech for All-A Be-
ginners' Handbook in Speech. 
2. Other materials. 
The speech class makes full use of visual aids, radio, 
and phonograph records. The students are required to keep 
notebooks for speech errors and practice materials. 
E . Activities. 
The students in the Speech class g ive, many speeches to 
entertain, to inform, to stimulate, to convince, to actuate, 
and salestalks. These speeches are usually limited to two 
minutes. 
The length of the first two talks is one minute. The 
third talk is increased to two minutes. The maximum length 
on any talk i s eight minutes. 
The members of the speech class conduct all the oral as- · 
pects of the morning opening exercises. These activities 
usually involve the announcements of the day. 
The be ginning assi gnments are varied among the different 
pupils according to their abilities and aptitudes. These 
assignments take the form of short announcements, conversa-
tion, group discussion, pantomine, or an original speech. 
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There is s ome work done on interpretation. 
F . Me thod. 
The method followed in the course is one of speech, diag -
nosis, correction, and a follow-up speech. 
G. Measurement. 
The Speech class carries credit of five units and is ac-
credited as any other subject. Test ing is not considered an 
essential part of any unit. One important aspect of measure-
ment to be noted is that the course cannot be offered for 
colle ge entrance credit. 
The rating chart used at Weston Hi gh School has twelve 
items. A surrrrnary of these items follows: 
1. Name of spealcer. 
2. Topic of speech. 
3. Sp eaker's approach to audience. 4. Speaker's a ppearance. 
5. Did speaker's op ening sen t ence get attent ion? 
6 . ~Jas speak er 1 s voice weak , medium, or strong? 
7. Speaker's articulation and enunciation. 
8 . Did s p eaker have any bad habits? 
9. Did speaker have a good or bad ending ? 
10. Has the s p eaker successful in his purpose? 
ll. Did s p eaker hold the audience's attention throughout 
the talk? 
12. List any .grammatical errors, mispronunciations, and any 
other errors the speaker may have made . 
H. Principal topics of the course . 
1. Diction. 
a . Enunciation. 
b . Pronunciation. 
c. Appearance -How you look to others. 
d . Voice-How y ou sound to others. 
2. Conversation. 
a. Preparation for conversation. 
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b. Art of listening. 
c. Common errors in everyday speech. 
d . Building speech vocabulary. 
3. Oral interpretation of literature. 
a. Understanding the central idea. 
b. Creating character. 
c. Que stion of mood . 
4. Discussion and debate. 
a. T~pes of discussion. 
b . Proposition and issues. 
c. Preparing an outline . 
d. Division of topic. 
e. Debate. 
(1) . Traditi onal. 
(2) . Ore g on p lan . 
f. Parliamentary practice. 
5. Public speaking . 
a . Definition. 
b. Purposes. 
c . Preparing the talk. 
d . Impromptu speak ing . 
e. Extemp oraneous speaking. 
f. Delivery. 
g . Speeches f or special occasions . 
h. The oral report. 
6. Speech in business. 
a. Types of business speaking . 
b. Telephone speech. 
c . The interview . 
d. The sales talk. 
7. Radio. 
a . Importan ce of radio speech. 
b . Microphone Do's and Don ' t ' s. 
c. Jobs in radio. 
d . Student radio programs . 
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12. \rJINCHESTER. 
Introduction.-- The program in speech at Winchester 
Hi gh School is a practical application of the Boston Univer-
sity t h esis, written by Thomas A. Morse, entitled "A P.lanned 
Program for Speech Education in a Secondary School. 11 This 
thesis was completed in 1950. Although this program in 
s p eech education was prepared with the conrram~ity of Wincheste 
in view, the program mi ght easily se r ve as a basis for 
initiating a simil a r prog ram in speech in any secondary 
school. The analysis of the Winchester program follows. 
A. Construction of the course. 
l. Agency. 
This prog ram in s p eech education at Winchester Hi gh 
School was devised, initiated, and actually taught by the 
t-rriter of the above named thesis, Thomas A. Morse. The 
i n itial step taken by the teacher was to make a survey both 
of the school and the comrimni ty to dete r mine their n speech 
readiness 11 • A questionnaire was submitted to the students 
and talks were held VJith people from all ~-ralks of life in 
\"linchester, concernine; t heir vieHs on the high school speech 
courses. The result of these . surveys was to start a course 
in speech at Winchester High School. 
2. Revision. 
At the time of the interview at Winchester High School 
t h e basic course in speech was in its third year. This 
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p rogrrua is subject to constant revision. In the words o~ Mr. 
Morse, "The actual techniques and materials to be used in 
teaching courses in speech can not be ~ound in books alone. 
The basic speech program has been a result o~ trial and 
error." So, with this in mind, many new thing s have been 
a dded to t he p rogram that was started in 1947. Many of these 
revisions have been due to incre ased resources an d changes in 
p oten t i al social values. 
B. Objectives. 
1. General. 
The ~ollovJing is a quotation from t h e thesis of Mr. 
Hor se which states the ob jectives of the basic speech course: 
11 For e xamp le, it (the basic speech course) teach es ethics, it 
cult i vat e s and imp r oves the students' social activity, it 
develop s e a s e , it aids the student in all fields by enabling 
him to improve articulations and g enera l mechanics of speechn 
2. Speci~ic. 
a. The speech needs and abilities o~ every student 
s h ould be t e sted and diagn osed. 
b. The large group h aving "normal 11 s p eech should be 
g iven the chance in the ~allowing spe ech processes; 
1. Adjustme n t to speak ing situations of everyday 
li~e. 
2. Development of speak ing personality, as sincerity 
~riendline ss, and communi cativeness. 
3. Sk ill in developing a subject. 4. Audience a naly sis. 
5. E~~ective t e chni ques of delive ry. 
6 . Cultiva tion and a cqu isition of suitab le listening 
h ab its. · 
c. Basic s peaking s kills shoul d b e implemented by a 
p rogrma o~ f unctional e xperien ces. 
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C. Organization. 
Speech I , the basic speech course, is a required course 
and has no pre -requisites. There are ten sections in this 
class, each meeting twice a week. 
An import ant consideration in the organiz a tion of the 
b &sic speech course at Winche ster Hi gh School is the content 
of the units which have been s ele cted for the course . The 
organization is in units which are based on subject-matter 
and hurr1an experience. 
The names of the units are listed in the section under 
Principal Topics of the Course. The units in this basic 
course consist of twelve m1.its . '11he time s pent on these 
units v a rie s due t o the individual differences of the pupils 
in the different sections. 
D. IVIa terial s. 
1. Te x tbooks . 
a . Speech by Andrew r:e. Heaver and Gl adys L. Borchers, 
Harcourt Brace, New York , 1946. 
b . Living Speech by Gl adys L. Borchers, Harcourt 
Brace , New York, 1941. 
c. Experience in Speaking by Seeley and Hackett, Scott 
Fore sman, Ne1r1 York, 1940. 
2. Other materials. 
Other materials used are phonograph records, the Funk 
and Wagnalls Speech series, "Young American Series 11 films, 
and fi l m strips. 
E . Activitie s. 
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The activities of the basic speech course or Spe ech I are 
many and varied. The main activity is c entered about giving 
the students an opp ortunity to rise in front of their 
contemporaries and speak. 
Some of these activities are three different recording s of 
the voice, pru~tomine, techniques . of delivery, impromptu speak 
ing , and g roup speech a ctivities. Under te chni ques of deliv-
e ry the pupils study poi s e , posture, gestures and movement. 
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The common speech situations studied involve conversation, 
entePtainm.ent, information, persuasion and conviction. The 
group speech activities involve r ound table, op en forum, pane , 
and s y!llp osimn discussions. The use of recording s include 
p l ayb acks and criticism. 
No specific time limit is set aside f or any specific unit 
but all the units are cove red within the year. 
F . Me thods. 
Exc ep t for the unit VJhich introduces the pupils to speech 
and the unit on the physiology of s pee ch, little time is 
spent by the teacher in l e cturing . The me thod u sed is based 
upon three principles: 1. To co r relate t he instruction with 
community life. 2. To prov i de d iagnosis of individual diff-
c ulties. 3. To p rovide correction of individua l d ifficu lties 
G. Me a s u r ement. 
The fi rs t t e st that is g iven to the pupils is to get a fai 
me a sure o.f the pupils' present ability in speaking. The test 
is called " Te st on Speech Personality". 
The students in the Speech I class at v!Tinchester High 
School are somet i mes rated by their fellovr students. A copy 
of this rating sheet follows. 
SPEECH CLASS SPEAlillRS RAT I NG CARD 
Spe aker __________________________ Subject _____ ~------------------
Date ____________________________ __ 
The listener should be fair and honest in ranking each speak-
er. He should make only such co~~ents which he feels will 
help the speaker most. This criticism should be unsi gned 
(unless othervJise requested) and g iven to the speaker at the 
end of the class hour. (Place a circle around the proper 
nmnber: 1-poor; 2-fair; 3-adequate; 4-g ood; 5 -very good; 
6-excellent.) 
1. Choice of sbject 
2. Preparation 
3. Support of main points 
4. Effective organization 
5 . Language expression 
6 . Conrraunicative spirit 
7. Posture 
8 . Lively, animated delivery 
9. Vocal life and color 
1 0 . Thought progression 
11. Orig inality and invention 
12. Enthusiasm 
13. Of interest to audience 
14. Sincerity 
15 . Personality projection 
I•Jiain Virtue 
Nain Defect 
l 2 3 4 5 6 
1 2 3 4 5 6 
123L!-56 
l 2 3 4 5 6 
1 2 3 4 5 6 
123~-56 
123L~56 
l 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
l 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
1 2 3 4 5 6 
After every speech the student receives a speech criticism 
sheet 1-vhich is filled out by the teacher. A copy of this 
rating sheet follows: 
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SPEECH CRITICISM SHEET 
l. Visibl e bodily action 
2. Voice 
3. Languag e 4. Mental processes 
5. Posture 
6 . Personality p rojection 
7. Organization 
8 . Diction 
9. Gene ral delivery 
I mp rovement shown: 
Concentrate on: 
Co1nments on reverse side: 
Although grades are for the most part subjective, neverthe 
less with the rating and criticism sheets, an attempt is bein 
made to become ob jective. In the final analysis, the pupil 
is graded , with the differences of the individual in mind, 
according to the ruao~mt of progress he has made. 
H. Principal topics of the course. 
The princip al topics of the basic Speech course at Win-
che ster High School are presented according to units in the 
f ollowing outline: 
Unit I 
Unit II 
Unit III 
Unit IV 
Unit V 
Unit VI 
OUTLI NE OF BASIC SPEECH COURSE . 
General Introduction to Speech 
A. Test on Speech Personality 
Phys iology of Speech 
First Recording of Voice 
A. Playback and Criticism 
Pantomine 
Voice 
A. Respiration 
B. Phonation 
C. Resonation 
D. Articulation 
Tecru1iques of Delivery 
A. Poise 
1. Nervousness 
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Unit VII 
Unit VIII 
Unit IX 
Unit X 
Unit XI 
Unit XII 
2. Stage Fri ght 
B. Posture 
C. Gestures 
D. Movement 
Impromptu Speaking 
Second Voice Recording 
A. Pl a yback and Criticism 
Common Speech Situations 
A. Conversation 
B. Entertainment 
C. Information 
D. Pe rsuasion 
E . Conviction 
Group Speech Activities 
A. Round Table 
B. Op en F orum 
c. Panel 
D. Symp osium 
Final Recording 
A. Playback and Criticism 
Oral Ex amination 
A. Analysis 
B. Smnmary of accomplishment 
C. Reco~mendations 
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SUMlVf.ARY OF DNrA FROlV[ ALL SCHOOLS. 
In compiling the data received during the interviews 
with the selected schools of Eastern Massachusetts, it was 
de cided to summarize the data in the following categories; 
1. Construction of the course; 2. General Objectives; 
3. Specific Objectives; 4. Organization; 5. Materials; 
6. Activities; 7. Methods; 8 . Measurement; and 9. Principal 
topics of the course. 
If the Oral English program at Arlington Hi gh School, 
the Speech Hall program at Newton High School, and the Public 
Speaking Course I at Hingham High School are classified as 
general Fundamentals Courses in speech, for that is 1-..rhat they 
are in reality, all the schools, except Beverly High School, 
g ive a basic course in Speech Fundamentals . The only course 
g iven at Beverly i s Oral Interpretation of Literature. 
The Fundamentals Course in Speech 1r1ill be summarized 
first according to the nine categories listed above. 
1. Construction of the course. 
Under this heading, there are five topics to be taken 
into consideration, A. Name of the Course; B. Agency; 
c. Status of the teacher; D. Teaching load. 
A. Name of course. 
There is not too much consistency in the na~e for the 
fundfu~ental speech courses. Some of these titles are: 
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Speech, Oral English, Elements of Speech, Be g inning Speech, 
Speech Fundamentals, Public Speaking, and Speech Hall. These 
nmaes are listed by towns in Table I in the appendix. 
B. Agency. 
By a gency is meant the person or persons responsible for 
the construction of the course. After the initial instigatio 
of the movement by the Board of Education and the Principals 
of the schools, the actual construction of the course was 
left in the hands of the teachers. 
C. Status of the teacher. 
By the status of the t eacher is meant whether the teacher 
is 1. a full-time speech teacher, 2. a part-time speech 
teacher, 3. English teacher, or 4. a combination English and 
speech teacher. 
D. Teaching Load. 
By teaching load is meant the actual class periods taught. 
It does not t ake into consideration any of the other duties 
expected of teachers. The teaching load and the status of 
the teachers have been smnmarized in Table II which will be 
found in the appendix. 
II. General Objectives. 
For the most part the general objectives were a brief 
smmnary of the seven cardinal p rincip als of education. 
1. Effective social relationships. 
2 • . Creative self-expression. 
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3. Crit ic a l thinking . 
L!· • \lforthvJhile a ctivitie s . 
5. Basic lmOl-vl e d ge and skills. 
6 . Phys i cal and mental health. 
7. Vocationa l proficiency . 
Nost of the ob jective s given as general objectives by the 
various schools are summarized as f ollmfs : l. The spee ch 
pro gram shoul d f oster the correcti on and in~rovement of 
spee ch habit s; 2 . It shoul d develop the student's proficien-
cy in g oo d speech habits an d skills f or dai l y living . 
III . Sp ecific Ob jectives . 
The specific object i ves of the fundamentals course in 
spee ch were g iven by the different ins t ructors as f ollows : 
1. The spee ch needs and abilities of every student should 
be tested and diagnosed. 
2. The students who have inadequate and normal speech 
should be g iven the opportunity t o ad just to the 
speaking situations of every day life so that social 
adap t ions of this type c an be made vri thout fear and 
with self-confidence and poise . 
3. To develop a sincere, friendl y , communic at ive speaking 
personality. 
L~. To acquire skill in develop i n g a subject, in using one's 
ide a s and in knowing the sources of information to sup-
pleinent them vrith ampl e and relevant materi als. 
5. To b e abl e to analyze the audience "tvhich is addressed. 
6 . To org ani ze and arrange the contents of the talks and 
speeches to insure the desired response fr om the 
audi ence . 
7. To master an effective technique of de livery . 
8 . To express one's ideas in simp le, ac cep table, a nd ef-
fective spoken l a.n guage. 
9 . To art icu l ate and pronow~ce words correctly. 
10. To use the voice effectively. 
11. To corn .. municate ide a s wi th express ion and vJell-c o- ordin-
ated bodily a c tivity. 
12. To develop the ability to read a l oud . 
1 3 . 'l1 o cultivate and acquire sui tabl e li stening habits that 
will enable t he ind ividual to g i ve respec t ful a ttention 
to speakers f or purposes of l earning , evaluating , and 
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criticizing . 
14. To evaluate the growth and development in basic s peech 
s k ills. 
15. To speak for the mutual enjoyment of the speaker and 
the audience. 
16. To deve lop the ability to convey information. 
17. To develop the ability to participate . effective l y in 
group discuss ions. 
IV. ORGAN IZATION. 
vJhere the program is a required subject , the course is 
organized on a single grade level. At those schools where 
the program i s on an elective basis, the program is organized 
on a g roup of grades basis. This is demonstrated in c olumns 
6, 7, and 8 in table III in the appendix. 
'l1he munbers of me etings a week varie d from one period 
to five, the average being 2.8. In minutes spent on speech 
per 1..reek, the varia tion ran from ~-5 minutes to 225 minutes, 
the average being 123 minutes per week. This wou~d mean in 
practice slightly less than three periods of L~5 minutes dura-
tion p er week spent on speech fundament als . 
The number of pupils in any section v aried from 10 to 
32. In all there are 2983 pupils taking Spe ech Fundamentals, 
so the average per section would be approximately 24.9. Con-
sult colurans 1, 2, 3, 4, and 5, in Table III, in the appendi x 
All the schools reported that the unit organizations wa~ 
based on top ical organization as "Jell as huraan experiences . 
In reporting the am01m.t of time spent on each, there wa p 
little or no a greement. The schools not only differed one 
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from another, but also differed Hithin themselves f rom year t 
year . This was due to the efforts on the pal'"'t of the teacher 
to adap t their programs to the individual's int e res ts, needs, 
an d abilities . 
V. Iviateria ls. 
By the term. materia ls is meant textbooks and teaching 
a i ds . The t extbooks involved n ot only the pupil 's ind ividual 
tex t, but a lso books iri. the classroom library. None of the . 
teachers confined t h emse lves to one text, but used what they 
deemed to be the best from many texts. The list of t extbooks 
wil l be found in the appendix under Table V. 
One of the e s s ential pieces of equipment being files, 
this item was include d in the ques tionnaire. Onl y three of 
t he schools rep orted having no equipment along this line. 
All programs made use of bulletin boards. Ten had col-
lections of pictures; eight made use of maps. ~I' en of the 
schools have recording devices. There are six wire reco r ders 
seven tap e recorders, and four disc recorders among the eleve 
schools reporting . 'l1WO schools, Lynn and Vlater.to1-TD., had all 
three kinds . 
Only one school l a c ked a record playing machine and the 
remaining ten used commercial recording s f rom time to time. 
Seven s chools used films a t v arious time s to suppl ement the 
progrma. A list of these films will be f ound in the app endix 
under Table VII. Be c ause of the prox i mi ty to Bost on , all 
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schools felt that they were adequately equipped in re gard to 
community resources, such as, art galleries, museums, and 
libraries. Al l teachers felt that the local communi ty 
libraries were fair. These libraries were well-equipped with 
b ooks on every s ubject except speech. Consult Table VI, for 
a tabulation of this information. 
VI. Activities . 
The questions on class activities included the type of 
be g inning assi gnment, the time lengths of the first three 
talks, the different types of speeches worked on, notebooks, 
ru1d provision for individual differences. 
The type of beginning assignment was an Original Speech 
in nine of the eleven schools. One school used Reading Aloud 
as a starter. The other school used a variety, choosing be-
tween Story-Telling , Original Speech, and Special Occasion 
Speeches . See Table VIII in the appendix. 
The schools expressed different opinions as to the 
length of the first three talks. The times varied from thirt 
seconds to five minutes. As the pupils progressed in abili-
ties and performances the time limits were increased. In re-
gard to the first talk, the shortest time length was thirty 
seconds, the top limit being three minutes. One school used 
thirty seconds time limit for the first talk; five schools 
sed one minute; two schools used two minutes; and three 
schools used three minutes . The average length of time for 
the first talk in the Speech Fund~1entals class, as demonstra-
ted by the schools of Eastern Massachusetts, is one minute ana 
forty seconds. See col~mm one, Table IX, in the appendix. 
For the second talk, the time limits ranged from one 
minute to four minutes, with the average being a little over 
two minute s. The length of the third talk varied from two to 
five n1inutes, the average leng th of time being three minutes. 
See columns two and three in Table IX, in the appendix. 
The minimum length of the usual classroom talks varied 
from thirty seconds to three minutes. Anything ~mder this wa:: 
considered as an unsatisfactory speech performance. The aver-
a ge for the minimu~ lengths of talks is just short of two 
minutes. See column five, Table IX. 
The maximum lengths of the usual classroom talks varied 
from three minutes to fifteen minutes. In the case of Salem 
High School maxi mun1 lengths of talks were handled as follows: 
If a pupil had a great deal to say, if there were sufficient 
time remaining in the period, and if the class were interestec 
the pupil might in some exceptional cases be allowed to talk 
for the full period . However, the usual minimum length of 
talks for Salem High School is about seven minutes . See 
colunm four, Table IX, in the appendix. 
A question about the nu~ber of t a lks g iven in any 
semester 11\Tas asked of all the schools. The answers varied 
from four to twenty. The avePage for all schools was eleven. 
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~ee col~umL six, Table IX, in the appendix. 
In the most of the schools, the pupils from the speech 
class participated in the following activities: dramatics, 
assemblies , morning exercises. These activities forthe most 
part are optional except in the c ases of Hingham and Weston . 
At these tHo schools, the students are required to conduct 
the morning opening school exercises, and make announcements 
in t he different homerooms . 
The schools were about evenly divided concerning out-
side re ading . Six favored it and required the pupils to re-
) Ort on it. Four give no outside reading a ssignments; one 
g ave an optional outside reading assi gnment. See Table X, 
in the appendix. 
Allthe schools devoted time and emphasis to the dif -
f[' erent ty-p es of speeches. Speeches to entert a in, to infor:.rn, 
to st imul a te, to convinc e and to actuate are each g iven by 
~he students. See Table X. 
Seven schools requir ed the pupils to keep notebooks. 
r hese notebooks are used to take l ecture notes , keep assign-
ments, keep individual speech errors, and progress sheets of 
the individual's spee ch. T~oro schools required notebooks in 
the lo~orer grades of the hi gh school but did not require it of 
the upper grades. Two schools required no notebooks at all. 
See Ta ble X, in the app endix. 
In all the a ctivities undertaken in the speech funda-
'nent a ls class in the high schools of Eas tern Hassachusetts, 
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one of the foremost objectives of a ll the teachers was 
pPoviding for the individual needs , abilities, inte r ests and 
diff erences of all the pupils. 
VII . IVIethods. 
The firs t p roblem for the teacher of the fundamentals 
class in speech is that of providing for the student' s ori-
entation to speech work and successfully starting the course. 
Since mos t me thods are dependent for their success upon the 
individual teacher, the follmving suggestions represent the 
p ractices of the teache r s in the schools of Eastern 
Massachusetts. 
The first item is getting acquainted with the students. 
Host of the teachers in the schools reporting 1mow most of 
t heir students from other classes and the students usually 
know one another. 
The second item which the teachers fe lt Has of extreme 
i mportance -vms that of establishing rapport v>Ti th the pupils. 
Some teachers favored a strictly for•mal procedure; others 
favored a slightl y less forma l procedui'e . Hovmver , in either 
c ase , the teachers stressed the i mp o r t ance of establishing 
papport and claimed success Hith either me thod. 
The third item, to reinforce the first two, is to se-
lec t the beginning assi gnment c arefully. In the scb,ools 
visited this was done in one of four ways . Salem used as a 
beginning assi gnrnent , Reading Aloud. 1rJ"eston uses a short 
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announcement as a be giru~ing assignment. Hingham uses a 
rec ording of an Ori ginal Speech. The remaining eight schools 
use an origina l speech a s the first assignment. 
After the be ginning a ssignments were successfully com-
pleted, the me thods used by the various schools might differ 
in small details but they were in perfect agreement with 
their final ob jective, namely, to gain a measure of poise 
and self-confidence. All of the teachers f elt that the best 
way to a ccomplish this is to give the students as many oppor-
tvni ties to speak _ as time and energy p e nni t. 
All the schools used the unit method and the unit 
a ssignment. F our of the schools, S-vrampscott, Weston, Water-
town and Hingh am a lso used pro jects in addition to the re gular 
work on units. 
I-1ost of the schools did not make use of any formal drill 
and t \vo used it rather sparingly. Swampscott u ses f ormal 
dPill on all aspects of voice and articul a tion and found it 
very successful. ~1es ton High School uses it only on a unit 
on Diction. Salem High School has used some formal drill on 
general speech sounds but dropped it because it ten ded to mak e 
the student's sp e ech "mouthyu. 
Al though all teachers attempted to individua lize in-
struction as much as possible, quite often the size of the 
class, and the short length of the class p e riod mitigated 
a gainst i t. However, eight of the schools rep orted that 
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they were able to give individual instruction in spee ch 
e ither in cl as s, or dur i n g free pe r i ods , or after school. 
Me t h ods i n the Ftmdamentals c l a ss ma y b e summed up a s 
follm...rs : A pupil woul d g i v e a spee c h ; the teacher woul d g ive 
a diagn osis a nd offer correction; t h e pupil ~rould practice; 
then the pup i l would give a follow-up spe e ch. Th en, the same 
routine woul d b e used. 
VI II. Me a surement. 
Succe ssful teach ing in any fie l d demand s that the 
teacher ·lmow practic a l me thods of testing pupils. Te sting 
has t wo purposes: (l) the diagnosis and analysis of n eeds and 
ab ilitie s; (2) the evaluation of a chievement or performance a 
a r esult of instruction. Both of the se functions are imp or-
tant in testing speech . 
The most cormnon method of diagnqsing among the schools 
rep or ting -vms that of a simple judgment on the part of the 
teacher . All the teachers a greed that this was not only the 
simplest but a l so the most effective me ans of diagnosing 
spe ech performance. 
For d i agnos t ic purposes some of the schools used the 
"Outline f or Voice Analysis and Diagnosis " vJhich is f ound in 
Anderson's b ook, Training the Speaking Vo ice. A copy of 
t his chart is to be f ound in the appendix . 
Not a ll the schools used rating charts. Most of the 
schools ~...re re in t h e p rocess of constructin g t h em, at the time 
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of the intervie w. Examples of three of these charts are to 
be found in the appendix. 
The rating chart at 1rJinchester High School involves 
fift e en items rated prog ressively from one to six, one being 
~or poor, six standing for excellent. It mi ght be well to 
~otice on the Winchester rating card the two items at the 
ottom, namely, 11Nain Virtuen and 11 IV.lain Defec t 11 • 
The rating chart at Arlington High School was adapted · 
~rom Greater Skil l in Engli sh, a bo ok by Roy I. Johnson, 
·vrary Agnella Gunn, and A. Laura Hc Gre gor, published by Ginn 
and Company, Boston, Mass., 19L~2. This chart involves ten 
items, rated Very Good, Fair, and Poor, with point scores 
, 3, and 1 respectively . 
'l'he form for criticism used by 1rleston High School in-
ol ve s ten items vJhich are pertinent to speech evaluation. 
One important item on this . chart is number eleven. This par-
ticular item p laced the burden of criticism on the listener 
and proved to be valuable to the speaker . The item is as 
allows: Did the speaker h old your attention throughout the 
a lk? If not, Hhy? 
Information and theory are .tested in the same manner 
s the content matter in other subject matter fields. But all 
he teachers feel that these are not indications of s kill in 
perfol"'mance and are not used as a subs·titute but 
ather as supplementary to the actual speech perfo rman ce. 
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All of the schools reported that the class in speech 
carr ied credit, the runount of cre dit varying between 1 and 
5 p oints, dep e n ding usually on the n wnbeT' of recit a tion 
periods that the class met per 'tveek . All schools rep oPted 
that the accreditation was done in the s ame m2nner for the 
spe ech f1...m damentals class as ru1.y other class in the 
curPiculmn. In reporting grades, nine of the schools re-
corded the marks s eparately from English; NeHton 1 s marks 
vler.e work ed into the English marks; and Arlington 1 s marks 
we r e reported sep arately but considered as two points 
tovmrd the fifteen required in En glish for graduation. Tvm 
of the schools, Weston and Marblehead , reported that . the 
pupils had difficulty in receivi n g colle ge credit for the 
work in speech . 
IX. Princ i pal topics of the course. 
In p lanning the fundamentals cour·se in speech, the 
teachers in the schools visited found a great deal of assist-
ance in study ing the p rog r runs in the publications of the 
Speech Association of AmeT•ica . The 11Role of Speech in the 
Secondary School" conta ins re p resentative programs for the 
large school in t h e suburba n area, a metropolitan system 
and t he s mall hi gh school. Descriptive comments on 
o r ograms in the other localities are found in 11 Speech 
ducation of All-Ame r ican Youth", a l a ter public a tion of the 
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1/ and 2/ 
- -Speech As sociation . 
The principal top ics of the Fundament a l s COl.Il''Se in 
Spee ch as found in the schools of Eastern r1a ssachusetts are 
as f ollows: 1. Introduction and Orientation . 2. Poise and 
Ad justment. 3. Directness and Cmmnunicativeness . ~-· Bodily 
Action. 5. Voice. 6. Articulation . 7. Language . 8 . Speech 
Preparation. 9 . Speech Conwosition. 1 0 . Oral Reading . 
11. Listening . 12. Types of Audiences. 13. Group Discu ssion . 
l LI-· Parliamentary Procedure . 15. Debating. 16 . Oral Inter-
p retation. 17. Choral Speaking . 18 . Theatre. 19 . Radio . 
All the teachel"'S Here vi tally concerned ·Hi th the f i rs t 
tv-re lve i terns on the list above. Each devoted , at a minimum, 
one unit to the fir·st hv-elve items . There -vms no specified 
time a llotted to any one . The time factor was dep endent 
lJ.p on hoH often the cl a ss met, and the individual needs , 
abilities and inte rests of the students. 
The l a st seven items, which a re spec~al activities, 
lend themselves to a group approach. These items -v.rere 
treated in the differ•ent schools -vd th different araounts of 
Chapters XII an d XIII of "The Bu lletin of the National 
Association of Secondary School Principals", X .. XI X, No. 
133 (Novemb er 19L~5 ). 
Part IV of t he " Bulletin of the National Association of 
Se condary School Princin als 11 , X.XXII, No. 151 , (January 
1948 ), pages 179-199. 
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e~whas i s o r were not treated at all. 
Ar ling ton and Newt on do v ery little tvith these . group 
activities be cause of the nature of the outline and p urposes 
of their courses . Bro okline, bec ause of it s specia l courses 
i n Theatre and Radio, de v ote s li t tle time t o these topics in 
the Speech Fundmnental s cla ss. 
Winchester and SHampscott dev ote a g re a t deal of time 
t o g roup cU s c-u.s s ions, and p ar liamentary p r oce dure. The rest 
of the schools devot e approximately e qual amounts of time 
and emphas is to Discus sion , Theatre and Radio. 
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CHI1.PTEH V 
SlTMJ'£/lRY AND CONCLUSIONS . 
1. The Ap p roach to the Study . 
Purpose of the study .-- The purpose of this study wa s 
to d escribe and analyze the courses of study for the FUJ1da -
mental s Course in Spee ch as demonstrated by se lecte d Hi gh 
Schools located in Eastern Hassachusetts . 
The questionnaire. -- The items in the questioru1ai r e 
1.-Jei'e chosen on the bas is that they gave an ansvJer to the 
que stions -- ""lllhat is now t aught? 11 and uHow is this material 
tauf.::>h t ? 11 
Pr oc edur e .-- The questiolli~aire was used as a basis 
for the personal interviews that were conducted Hith the 
teach e rs of the Fundamental s Course in Sp e e ch at the 
selecte d secondary schools of Easte rn Nassachuse t ts. The 
a nswei'S v-Jere analyze d and comp iled by tm'lils. 
2. _esults of the Study . 
Sur®Iary and conclusions .-- It is not the place of this 
t he sis to generalize on t h e e xact content of the Basic Speech 
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C011T's e . A coupse in one school may emphasize articulation 
vJh ile another may include a wide range of materi a l. In the 
school s visited the following cons i derati on f o r develop ing 
a course of study f or the basi c course in speech were 
demonstrated. 
· 1. A clear u..11.derstanding of ob jectives. 
2 . Kn.ov-rledg e of interest, aptitudes and abili t ies of 
the student. 
3. Facilities to meet minimrun essentials. 
4. Adequate cl ass time . 
5. Class size . 
6 . Accreditation for speech work . 
7. Length of individual performance. 
Desp ite the differences in emphasis a n d course content, 
a ll the teachers of the Basi c Course in Spee ch were agreed 
on the necessity of satisfying the following factors. 
1. Course must have specific as well as general ob -
jectives . 
2 . Choice of speech experiences and a ctivities depends 
on the ob jectives. 
J. Hefine. number two to fit the loc a l situat ion. 
4. The contents of the course mus t be organized as units 
with spe cific ob jectives. 
5. Provisions mv.st be made to eval uate the work taught 
and the course of s tudy as planned. 
The pattern of the bas ic speech course as exemplified 
by the selected s chools of Eastern J:.1assachusetts v-Iil l be 
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found under 11 'I'he Princ i pal Topics of the Cour se" in the 
SuBIT.Gary of t he Dat a from all schools in Chapter IV. 
All of the persons interviewed felt that their program 
was a g ood st a rting p oint f or inaugurating a basic speech 
course in speech. The i mportant consideration is to suit the 
content and activities t o the local situation. 
3. Limitations of the Study . 
Limitations of the anal ysis .-- Only the author made 
the fina l analysis of t he Basic Speech Course in the sel e cted 
school s . The an a l ys is vJ'as made a ccor ding to a s p ecific form, 
div i ded i n to nine separate top ics. 
Sup.;gestions fo r further s t udy .-- From the resul ts of 
this study severa l areas for' further inqu iry were indicated. 
He search coul d p rof itably be Ul1.o.er'take n i n t he following 
a re as: 
1. A group of p eople ma k ing this study mi ght rep resent 
a bet ter p icture of the cour se in Basic Speech. 
2. ~;Ji th basic criteria , the study mi ght be expanded to 
all the schools in Massachusetts t hat g ive a Fm1.damentals 
Course in Speech . 
3. With an expanded s tudy a general course of s tudy 
mi ght b e develope d t ha t woul d a id te a chers, and school 
officials in initiating a Fundamentals Cour se in Speech. 
4. Units .in the Basic Speech Course mi gh t be developed. 
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.5. A11.other study mi ght be made in a few years for the 
pur~ ose of making comparisons in re gard to changes in the 
cour s e . 
6 . Another study mi ght be made of the advanced courses 
in speech and the courses in Radio and Dramatics. 
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APPENDIX A 
The Questionnaire 
Questionnaire. 
I. Constru ction of the course. 
A. What is the name of the course? 
B . liho constructed the course? 
C. 1vnat is the status of the teacher? 
l. Pull-time Speech teacher? 
2. Part-time Spe ech teacher~ 
J. English teacher? 4. Combination English and Speech teacher? 
D. What is the teaching load? 
1. HoH many class period are taught? 
E . Is there provision for revision? 
l. In overall speech program? 
2. In course content? 
II. \rJhat are the genex'al objectives of the basic speech cours ? 
III. ~Jhat are the specific ob jectives of the basic speech 
cour se? 
IV . Organization. 
A. On Hhat grade level is t b.e course organized? 
B. Hm·J many times d oe s class meet p er week? 
1. wnat is length of the period? 
C. Ho'-"J many pupils are in e a ch cl a ss? 
D. Does the cl ass make use of unit organization or some 
other? 
Ho'-"I much time is spent on the different units? 
V. Hateri a ls. 
A. t"1.1ha t is the name of the tex t b ook use d '? 
B. ~nat audio-visual aids are availab l e for use? 
VI. Act i vitie s. 
A . 1/Jhat ty-pe of beginn ing ass i gnment is used? 
1. vlhat is time leng t h of f i rst three talks ? 
2. W1w. t a re the minimum and maximmn lengths ·of talks? 
B . I-Iov.r many talks are g iven per semester? 
C. What t~)es of speeches are worke d on? 
D. Are any ac t i vities used on a group bas is? 
E. I n Hhat school activitie s outside cl a ssroom do the 
speech class student s participate? 
VII. l'1ethods . 
A. v·Jhat method or me thods are used in the speech class? 
B. Is the unit me thod used? 
C. Is fo rmal drill use d ? 
D . Is thex•e provis ions fOI' individual instruction? 
VIII. Heasurement. 
A. v~bat is d one in the way of diagnosis? 
B. Is a rating chart used? 
C. Does class c arry credit? 
1. How much? 
2. Are g rades given? 
a . How are they recorded? 
IX. Pr i n cipal topics of the course. 
A. \il1.at are the principal topics of the course? 
APPENDIX B 
TABLES 
Table l. Course Titles of the Speech F~mdm11ental s Course i n 
Selected Schools of Eastern lYiassachusetts . 
Hi gh School Ti tle 
.n.rlington Oral English 
Beverly Oral Interpretation of Literature 
Brookline Element s of Spee ch 
Hingham Publ i c Speaki ng 
Lynn Speech 
Ivlarblehead Spee ch 
Ne"I·Jton Spee ch Hall 
Salem Spee ch 
S1..ra..rnpscott Be ginning Speech 
VJatertovm Speech F'undamentals 
vJeston Speech 
Winchester Speech 
Table 2. Status of the Teacher and Teachin g Loa d 
of the Speech Fundmaentals Class in Se~ 
lected Schools of Eastern Massachuse tts. 
HIGH SCHOOL 
Arlington 
Beverly 
Brookline 
Hingham 
Lynn 
I1arblehead 
Newton 
Salem 
Svmmpscott 
\tJ ate rt O'W!l 
~vest on 
' :: · 
vilinche ster 
S rN\. TU S OF TEACHER TEACHING LOADi~ 
3 
3 
1 
1 
1 
1 
2 
2 
1 
1 
2 
1 
1 - Full-time Speech Teacher 
2 - English Teacher 
30 
23 
28 
25 
22 
23 
25 
24 
6~~~~ 
35 
20 
28 
3 - Combination English and Speech Teacher 
~'" - Numbers repPesent period:! a week which 
average 45 minutes each. 
-lH~ - 'reacher in S1;1rampsc ott is also Head of 
Corpective Speech Program in the 
Elementary Schools . 
Table 3. C r gani ~ at i or: of t e Spe e ch 11'1. ndame rtal c lass 
·n Sel ~cted Schoo s of Easte :r n }1a s ~ achuE et ts . 
rf.l 
tto 
r:: .£1 rf.l 
•rl .p (1) r:: 
+=> bD .p (1) 
(1) ~ ~ :> HIGH SCHOOL (1) (1) ~ G-i G-i •rl ~~ H •rl ~ 0 0 rf.l (1) 'd c.'J (1) ~ (!) r:: :> (1) H <D 'd (1) H rf.l H o ·rl H rf.l (!)~ 0 .-I ~ <D r-l <D •rl .p •rl (1) 
...0 •rl ttl ..0 •rl ..O.P C) g. 'CJ § H H -j..)f-1 §§' § ~ (1) ttl ;:J (1) (1) 0 (i) r-l (1) H :z; p_, 11-t 811-t :z;p., :z!Cf) J::il ;:c: c.'J 
1 2 3 4 5 6 7 8 
Ar l ington 1 L~5 45 660 21 -- X 10,11 12 
Beverly 3 50 150 25 1 v · .il.. -- 11 , 12 
Brookline 5 40 200 60 3 X 11 
10 , 11 
12 
Hi n gham 5 45 225 ~-0 20 X -- 9 ,10 
1 0 , 11 
Lynn 2 45 90 400 10 X -- 12 
10 ,11 
f.'larbl ehead 1 5 0 50 550 22 -- X 1 2 
Newton 1 55 55 801 24 -- X 1 0 , 11 
Salem L~ ~-0 160 69 3 X -- 11 , 12 
p_ O,ll 
SHampscot t 3 45 135 32 1 X -- 1 2 
~-7 ~-7 135 4 
~0 , 11 
Wa tertmm 1 X 
--
12 
\·Je st an 5 45 225 22 1 X -- 11 ,1£ 
\-Jinche ster 2 5 0 100 190 10 
--
X ~ 0 ,11 12 
TOTALS 33 557 1 , L~8 2 2 , 983 102 8 4 
AVERAGE 2. 8 L!_6 123 24 . 9 9 
-
Table 4. Use of Textbooks and Reading Material s in the 
Speech Fu11.damentals Class in Sel e c ted Schools 
of Eastern Massachusetts . 
Class Profess-
Libra- Book l11a ga- ional 
Texts ry Li sts zines Litera-
ture 
HI GH SCHOOL 
1 2 3 4 5 
J:. rling ton No No Yes Yes Yes 
Beverly No No No Yes Yes 
Brookline Yes No Ye s Yes Ye s 
Hingham Yes Yes Yes Yes Yes 
-
L;ynn Yes No Yes Yes Yes 
Narblehead Yes Yes Yes Yes Yes 
NevJton Ye s Yes Yes Yes Yes 
Salem Yes No Yes Yes Yes 
Swampscott No Yes Yes Yes Yes 
lrJ ate rt mm Yes Yes Yes Yes Ye s 
\~est on Yes Yes Yes Yes Yes 
vJinche ster Yes Yes Yes Yes Yes 
fab le V. A List of •rextb ooks Used In . the Speech Fundamentals 
Cl a ss in Selected Sch ools of Eastern Hassachusetts. 
tsorchers, Gl adys, Living Speech , New York: Harcourt, Brace, 
19L~l. 
Crai g , Alice, The Speech Arts, Revised Edition, New York: 
r·1acHillan, 1942. 
Craig , Alice, The J"Lmior SEe_e_ch Arts, New York: Nacl1illan, 
1936. 
rH' ort, Lyman, Speech For All, Boston: All}rn and Bacon, 194Ll-• 
"" or t, Lyman, OraJ.. . :~nglish an d Debate, New York: Henry Holt 
& Co ., 1929. 
Gough, Rousseau, Reaves, and Cramer, Effective Speech, 
Revised Edition, Ne vr York: Harper, 1949. 
He dde, 1rHl helmina, and 1tJ . Norwood Brigance, AmeJ•ican Speech, 
Revised Edition, Phil adelphia: Lippincott, 1942. 
Raubichek, Letitia, Davis, Carll, Voice and Speecb Problems, 
New York : Prentice-Hall, 1 931. 
Sare t t, Lew, and ~-J . T. Foster, Basic Princi·pl e s of Speech 
Revised Edition, Boston: Houghton, Mifflin, 1946. 
Sarett, Lew, ';J . T . Foster, and J ame s l11Ic Bur ney, Speech, A High 
School Course, Boston, Houghton, Hifflin, 1943. 
Seely and Hac kett, Experiences in Speakin_g, Neu York. 
Smith, Joseph, and H. H. 'VJoolbe l"t, Fundamentals of Speech, 
?.evis ed Edition, Ne1-v YoPk: I-Im•per, 1935. 
Tressler, J. C., En glish In Action, Boston: D. C. Heath and 
Comp any, 191-+0. 
1r1Teaver, Andl"ew, an d Gl a dys Borchers, Speech, Neir.J York : 
H2.rc ourt, Br a e e, 1 9L~6 • 
Woolbert, C. H. and We ave r, A. T., Bette r Speech, New York : 
Harcourt, Brace, 1 929 . 
Zorn, J. \r·J ., Speech FoP All, A Be ginne rs Handb ook in Sp e ech, 
(Unpublished). 
Table 6. Audio-visual Aids Used in the Spe ech 
F-undamentals Class in Sel ected Schools 
of Eastern :Massachusetts . 
Rec - Bull - F iling 
HI GH SCHOOL F ilms or ds Recorde rs etin Equip -
)oards :ment 
1tJi r e Tape Disc 
Arlington No Yes No No No Yes No 
Beverly Yes Yes No :No No Yes No 
Brookline No Yes No Yes No Ye s Yes 
Hinghara Yes Yes No Ye s No Yes Yes 
Lynn Yes Yes Yes Yes Yes Yes Yes 
He.rblehead Yes Yes No Yes No Yes No 
Newt on No Yes Yes No Yes Ye s Yes 
Salem Yes Ye s Yes Yes No Yes Yes 
Svramp scott Yes Ye s Yes No No Yes No 
\-Ja tertown No Yes Ye s Yes Yes Ye s Yes 
Hes ton Yes Yes Yes No No Ye s Yes 
Winchester Yes Ye s No Yes Yes Yes Yes 
I ··~:· .. ... , 
Table 7. A List of :F' ilms Used in the Speech Funda-
mentals Class in Selected Schools of 
Eastern Hassachusetts . 
1 . Your Voice -- E B F 
2. Posture -- E B F 
3. Ho~·J to Judge Authoritie s -- Coronet 
4. The Story That Couldn't be Told -- T F C 
5. Parliamentary Procedu:i. .... e Coi'onet 
6 . We Di scover The Dic tionary Coronet 
7 . American Spoken Here -- A H N H 
B. Telephone Courtesy -- A T & T 
9 . Speech: Pl atform Posture and Movemen t Y A F 
10. Spee ch: Function of Gestures -- Y A F 
11. Speech : Stage Fri ght , ~n~at To Do Ab out It -- Y A F 
E B F Enclyclopedia Brittanica Fil ms , 20 N. Wacker 
Drive, Chicago 6, Illinois. 
A f·l N H -- Iunerican Huseum of Natural History , 79th and 
Central Park W., New York . 
A T & T -- American Telephone and Te l egraph (nearest 
branch). 
Coronet -- Coronet Instructi ons Films, 65 E . South tvater 
St ., Chi cag o, Illinois . 
'I' F C -- Teaching F ilm Custodians , 25 W. ~-3rd Street , 
New York 1 8 , New York . 
Y A F -- Young lunerican F ilms , Inc ., 1 8 E . l..j_l st Street, 
New York 1 9 , New York . 
,. 
Table 8 . Types of Be ginning Ass i gnment Given in the 
Speech Ftmdament al s Cl a ss in Se l ected High 
Schools of Eastern Ha. ssachusetts . 
HI GH SCHOOL TYPE OT.ol BEGHHHNG ASS IGNl":iENT 
Arli~'lg~on Ori g i nal Speech 
Beverly Origi nal Spee ch 
Brookline Original Speech 
Hi n gham Origi nal Speech 
Lynn Ori ginal Speech 
Harbl ehead Stoi'y-tellin g -- Personal Expe r ience 
lJm.v-ton Ori ginal Speech 
Sal em Reading Aloud 
Swampscott Origi nal Spee ch 
hiatert m·JJ.J. Original Speech 
vies ton Or i g i nal Spee ch 
vJinchester Origi nal Spee ch 
Table 9. Length of Talks Given in the Speech F"Lmda-
mentals Class in Selected Schools of Eastern 
Nassachusetts. 
HIGH SCHOCX l 2 3 IJ.. 5 6 
~'" .. ~~ ~~ ~~ .. \ No . of talks a 
lst 2nd 3rd lVlaxi- h ini year per pupil->~-::-
mura mtun 
Ar lin gton l 1 2 5 l 8 2 2 
. 
Beverly 3 3 3 10 3 24 
Brool-;:line 3 ..., 3 10 3 10 ,:) 
.Hingham 3 4 5 15 3 20 
Lynn 1 2 3 5 1 1~-
I'Iarblehead l l_l 2 2 5 2 8 
Nev.rton 2 3 4 4 2 8 
Salem 3 3 3 20 3 15 
Swampscott 1 2 3 3 1 15 
Waterto1-m 2 3 3 r' 1 5 ~ 
vJeston l l ? 8 1 20 '-
1inchester 1 2 3 10 3 12 
Total l Si 25i 33 90 18i 132 
Average 1.7 2 .3 3 8 .1 1.7 12 
~~ 
-
Fi gures are in minutes . 
~~~r-
-
Thi s is a mini m"LIDl approximate fi gure sv.pplied 
by t eachers . 
Table X. Activities in the Speech Fundamentals Course in 
Sel e cted Schools of E:astel'"'n Nassachusetts . 
(1) Q 
Cl) Q (1) (1) •rl ~ 
HI GH SCHOOL lri I Q I s::: •rl C)rQ oj 0 <D b.O ell ell Q) C) 0 s::: 0 (1) ~ s::: Qj ~t r-l 0 rO Q ;.::; rc:J.p C) •rl •rl ell•rl Cl) 0 •.-I ;:3 ell r-l ..0 •rl •rl § § •rl .p +.) bO -P •rl ..p :> t1) 0 (1) f.'i r-l (]) Cl)'"(j 0 H oj H C\i 0 s::: S::: H G-1 -!-.:> H •rl .p ..Pell ~Cr..f.:i > ~ r-l ON P-t ell 0 Q) s::: Q o H 0 ;:3 (1) ;:3 •.-I P-t OP-t H ~i:j ~0 !Zi o x 
Marblehead y y y y y y y y n n y 
Arlington y y y y y y y y n y y 
vvinchester y y y y y y y y y y y 
Brooldine y y y y y y y y n y y 
Salem y y y y y y y y n n n 
Lynn y y y y y y y y n y y 
Swampscott y y y y y y y y y y n 
'\1>/atertmm y y y y y y y y n y n 
Hinghru11 y y y y y y y y n n n 
Newton y y y y y y y y n 11 n 
Weston y y y y y y y y y y y 
I 
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